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ABSTRACT 
Supervision research has begun to focus on developmental 
models. The main purpose of this study was to test for possible 
differences in the level of self-actualization of counselor trainees 
who are at the four levels of counselor development as described 
by the counselor complexity model (Stoltenberg, 198 1). Secondary 
questions involved the relationships between level of counselor 
development and the variables of trainees• perceptions of themselves 
and amount of trainees• counseling experience. Seventy-nine trainees 
from programs in counseling psychology, clinical psychology, educa-· 
tional psychology, social work, and U. S. Army mental health were 
used in this study. Trainees• supervisors rated the trainees• level 
of counselor development on an instrument based on the counselor 
complexity model (Wiley, 1983). The major findings of this study 
were that: (a) no relationship was found between level of counselor 
trainee development and a measure of self-actualization ; (b) some. 
evidence was found that a relationship existed between amount of 
supervised counseling experience and higher levels of counselor 
development ; (c) from the data it was concluded that a relationship 
existed between amount of unsupervised counseling experience and 
higher levels of counselor development ; (d) a relationship was also 
found between three measures of trainees• perceptions of themselves-­
self-awareness, dependency-autonomy, theory/skill acquisition--and 
iii 
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_higher levels of counselor development. The results of this study 
were supportive of the counselor complexity model. Implications 
were discussed for developmental supervision theory and some sugges­
tions were made for future research. 
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CHAPTER I 
INTRODUCTION 
Counselor trainees typically make substantial progress in 
their development as counselors during the course of training. 
Knowledge regarding this progress from beginning levels of competence 
to more advanced levels of competence is limited, however. Under­
standing how this progress is achieved may be enhanced by using 
knowledge of developmental supervision theory and self-actualization 
theory. Counselor trainees' level of self-actualization may be 
related to their development as counselors. 
Statement of Purpose 
The main purpose of this study is to test for possible differ­
ences in the level of self-actualization of counselor trainees who 
are at the four levels of counselor development as described by 
the counselor complexity model ( Stoltenberg, 1981). Secondary ques­
tions will involve the relationships between the level of counselor 
development and the variables of counselor trainees' perceptions 
of themselves and amount of counselor trainees' experience. It 
is expected that trainees with more experience will be functioning 
at higher levels of counselor development. From the counselor com­
plexity model it can also be hypothesized that counselor trainees 
will show increasingly higher levels in perceptions of self-awareness, 
1 
autonomy, and knowledge of theory and skills as they attain higher 
levels of counselor development. 
This study is original in that no research has focused on 
counselor trainees• level of self-actualization when trainees are 
classified according to the counselor complexity model. The results 
of this study should add to the body of knowledge in counseling 
supervision research in general and the counselor complexity model 
in particular. 
Theory 
In this section, first the counselor complexity model will 
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be discussed, followed by a summary of self-actualization theory. 
Next, there will be an examination of how an individual moves through. 
the developmental stages in the counselor complexity model and self­
actualization theory. Finally, a rationale for the relationship 
between this model and this theory will be presented. 
Counselor Complexity Model 
The counselor complexity model is based primarily on Hogan•s 
(1964) supervision model, which identifies four levels of supervisees 
and suggests general supervisory methods to facilitate counselor 
development. This model also employs Hunt•s (197 1) conceptual systems 
theory to explain different cognitive and personality stages of 
trainees. The counselor complexity model focuses mainly on describing 
the developmental process of becoming a 11master counselor ... As 
one moves through the different levels of counselor development 
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toward becoming a master counselor, Stoltenberg (1981) claims 11• 
that there are qualitative differences in skill level and knowledge 
of theories•• (p. 59). He presents a model which consists of four 
levels or stages of counselor development and four corresponding 
environments for supervision. 
At level one of Stoltenberg•s model, the trainee has usually 
had little experience as a counselor. The level one counselor has 
had an introduction to theories of personality, assessment and diagno­
sis, as well as other academic subjects which should help increase 
his or her understanding of human behavior. The trainee has been 
or is currently being exposed to some type of pre-practicum course 
to learn the basic fundamental counseling skills (e .g. , reflection 
of feeling, clarification). At this level the trainee has a low 
level of confidence and tends to be highly dependent upon the super­
visor for advice and direction. The supervisee is generally unaware 
of the impact that he or she has on clients in the counseling rela­
tionship. The level one counselor is concerned with rules in counsel­
ing, tends to think of clients in terms of counseling categories, 
and is looking for the 11right way11 to counsel. This person is quite 
dependent on the supervisor and looks to the supervisor for instruc­
tion in the correct approaches. Stoltenberg describes this stage 
of development as one of 11Unilateral dependence . .. Often the trainee 
will feel a strong pull to use either the supervisor• s counseling 
approach or the approach of some well-known theorist. The level 
one counselor may come to supervision with questions already prepared 
about speci fi c  ways to el i c i t  certa in  c l i ent be havi ors or feel i ngs . 
The i ndi vi dual  at l eve l one i s  trying to defi ne external boundari es 
and l earn where techni ques end and hi s or her own personal i ty beg ins 
i n  the counsel i ng ro l e .  At th i s  l eve l the tra i nee i s  attempt i ng 
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to l earn the gene ra l standards  of the counsel i ng or menta l hea l th 
profes s i on .  The superv i see i s  grappl ing wi th the probl em of un i q ue l y  
express i ng h i msel f o r  herse l f in  the process o f  counse l i ng . The 
l eve l one counse l o r has started to devel op a counse l or i denti ty .  
The prima ry i s sue for the l eve l two counse l or centers around 
dependency- autonomy confl i cts . The supervi see at thi s l eve l i s  
tryi ng to defi ne hi msel f or hersel f as a counse l or , yet he or she 
conti nues to have re l at i ve ly  hi gh dependency needs . Th i s struggl e 
can be seen as  the l eve l two counse l or moves back  and forth between 
states of feel i ng h i ghl y confi dent wi th newl y acqui red counsel i ng 
sk i l l s  and overwhel med by the amount of responsi bi l i ty for wh i ch  
the pos i t i on cal l s . Hogan ( 1964 ) reports that thi s state of affa i rs 
often l eads to fa i r l y  freq uent changes in  the moti vati on l eve l of 
the l evel two counse l or. During thi s stage the tra inee ' s  l evel 
of sel f- awarene ss i ncreases as he or she experi ences a wi der range 
of feel ings , be hav i ors , and moti vati ons . Stol tenberg ( 198 1 )  states 
that at thi s l eve l , "The tra inee i s  no l onger sati sfi ed to me re l y  
i mi tate the supervi sor but prefers instead to beg in  defi ni ng  hi s 
or her own indi v i dual  counse l or i denti ty and to assume mo re respons i­
bi l i ty for outcomes " ( p .  62 ). As  the l evel two counse l or conti nues 
to define hi s or  he r i denti ty ,  he or she begi ns to di sagree more 
often wi th the supe rv i sor about how to work wi th  cl i ents. 
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The thi rd l eve l of the counse l or compl exi ty mode l can be 
best descri bed as a state of cond i t i ona l  dependency. After progres si ng 
through the dependency-autonomy confl i cts and mot i vati ona l  i s sues 
at  l eve l two , the l evel three counsel or has deve l oped a bette r defi ned 
sense of pe rsonal  i denti ty as a counsel or and more se l f-confi dence 
as  a profess i onal . Hogan· ( 1964 ) wri tes that at thi s l e ve l the tra i nee ' s  
moti vati on has become hea l thy and stabl e and he or  she can de al 
more effect i ve l y  wi th s i tuat iona l  d i stres s . The l eve l th ree coun se l or 
has a h i gher l eve l of sel f- awareness , i nc l ud i ng an understa nd i ng 
of dependency needs and neu roti c moti vati ons . At thi s l eve l the 
tra i nee has devel oped a wel l  di fferenti ated cou nse l i ng styl e wh i c h 
expres ses hi s or her i ndi v i dual i ty. The l eve l three counse l or no 
l onger has the need to be a staunch proponent of any parti cu l ar 
theoret i cal  ori entati on or techn i que . The tra i nee ha s de ve l oped 
an  i ncreased to l e rance for di fferent  theo reti cal  perspect i ves and 
can now see the va l ue i n  havi ng d i ffe ri ng theoreti cal  v i ewpoi nts. 
The l eve l three counse l or has a l so deve l oped an i nc reased abi l i ty 
to empathi ze wi th others. 
The fourth l eve l i n  Stol tenberg ' s  mode l i s  the master coun se l or 
stage . The l eve l fou r  counse l o r i s  capab l e  of i ndependent practi ce 
because he or s he has an  adequate understandi ng of hi s or her l imi ta­
ti ons. Sto l ten berg ( 1981 )  descri bes the l eve l four counse l or :  
11 The coun se l or has a persona l  securi ty based on an awarenes s  of 
i nsecuri ty; i s  i n si ghtfu l , wi th ful l awareness of the l i mi tat ions  
of i n s i ght; and  i s  ab l e to  functi on adequatel y ,  even wi th some 
occasional changes in degrees of motivation .. (p. 63) . Hogan (1964) 
states that the level four counselor recognizes the need to confront 
the struggles of life, especially those involving the counseling 
profession. Hunt (1971) calls the type of interaction at this level 
a state of willful interdependence. The master counselor has 
effectively integrated the standards of the professions into his 
or her value system. 
Self-Actualization Theory 
Maslow (1954, 1970) was a pioneer in the development of self­
actualization theory. He set forth a theory of need gratification 
which accounts for the whole nature of the person. In contrast 
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to the emphasis on pathology that characterized most personality 
theories in the first half of this century, Maslow, in the humanistic 
tradition, centers on the healthy personality. 
In his theory of personality, Maslow (1968, 1970) postulates 
two distinct types of need, deficiency needs ( D-needs ) and being 
needs ( 8-needs ) . The 8-needs, the higher of the two, tend to surface 
only after the D-needs have been satisfied . According to his theory 
of the prepotency of needs, although the 8-needs are higher than 
the D-needs, if unsatisfied, the D-needs take precedence or are 
more immediate than the 8-needs . Maslow describes the hierarchical 
order of the deficiency needs . For example, basic deficiency needs 
such as food, water, oxygen, and sleep take precedence over higher 
D-needs such as safety, belongingness, love, and self-esteem . 
An i nd i vi dual  progresses  through the hi erarchy of needs on l y  after 
the most ba s i c  needs have been sati ated ( Ma s l ow ,  1968 ) . Ma s l ow 
( 1970 ) states , "The most  bas i c  con seq uence of sati ati on of any need 
i s  that thi s need i s  submerged and a new and hi gher need emerge s .. 
( p .  60 ) .  After sati ati on of a need occurs , the person becomes di s­
sa ti sfi ed and bored wi th  previ ous  goa l s and sati sfact i ons  i n vo l v i ng 
that need and the person i s  then ready to move on to hi gher l evel 
need s . 
I t  i s  i mporta nt to be aware that the prepotency of d i ffe rent 
needs i s  not a stat i c state (Ma s l ow ,  1968 ) . The di fferent l eve l s 
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of need s are i n  a changi ng fl ow of contact and wi thdrawal i n  wh i c h 
di fferent needs predomi nate at d i fferent t imes . Thi s dynami c i nter­
acti on occu rs not on l y  wi thi n the 0-needs and the B-needs but a l so 
between the two rea l ms .  Ma s l ow ( 1968 ) wri tes that the d i sti ncti on 
between B-needs and 0-needs 11 • • •  i s  a con sequence of the cl i n i ca l  
percepti on of  qual i tati ve d i fferences between the mot i vati ona l  l i ves  
of sel f-actua l i zers and of other peop l e "  ( p .  27 ) .  He further states , 
" . . .  the psyc ho l og i ca l  l i fe of the person , i n  many of i ts aspects , 
i s  l i ved out di fferentl y when he i s  defi c i ency-need-g rati fi cati on­
bent and when he is  growth-domi nated or . . . se l f-actua l i z i ng "  
( Ma s l ow ,  1968 , p. 27 ).  
An exampl e  of thi s d i sti ncti on in  peop l e• s moti va ti onal  and 
psyc ho l og i ca l  l i ves  can be seen between two hypotheti ca l cancer 
researchers . One re searcher may seek to fi nd the cure for cancer 
beca use i t  wi l l  assure he r of wi nn i ng the Nobe l pri ze and the adorati on 
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of mi l l i on s  of peopl e .  Thi s person•s prima ry moti vation i s  fame 
and fortune , wh i ch Ma s l ow wou l d  c l a ss i fy as defi c i ency- need-grati fi ca t ion­
bent , or as a 0- need . Another hypotheti ca l cancer researcher may 
see k to fi nd the cure for cancer beca use she bel i eves that savi ng 
l i ves i s  an important  and worthwhi l e  acti v i ty .  Thi s person may 
have l i ttl e or no concern for the publ i c i ty and monetary rewa rd s 
that coul d resu l t  from the di scovery .  Mas l ow wou l d  state that  the 
second ca�cer researcher  i s  primari l y  moti vated by the hi gher l eve l 
B-needs .  
Another way of ma ki ng the d i sti ncti on between D-needs and 
B-needs is  to note the di fferences in  va l ues between the two real ms .  
I n  the D-need rea l m  the person val ues from a mean s-end , goa l -ori ented 
perspecti ve .  I n  thi s type of va l uati on uti l i ty or usefu l ness i s  
the cri teri on . Ha rtman ( 1967 ) ,  a val ue theori st , l abe l s thi s standard 
for va l u i ng as extri n s i c .  The non- sel f-actua l i zed person val ues 
prima ri l y  from thi s extri n s i c va l ue perspecti ve .  I n  contrast , the 
types of va l ues that one ho l ds when operati ng i n  the rea l m  of be i n g 
needs a re qui te di fferent . No l onger  i s  one concerned wi th the 
sel f- centered ego questi on , 1 1What good wi l l  i t  do me? .. When one 
operates from the B-need perspecti ve , one vi ews an event as goad- i n­
i tsel f .  He o r  she transcends the ord i nary concern s a t  the D-need 
l evel and centers on the experi ence i tsel f fo r i ts i ntri n s i c va l ue 
( Hartman , 1967 ) .  At thi s l eve l the person i s  no l onger stri vi ng 
to ach.i eve a goa l ;  i n stead , he or she i s  beyond stri v i ng ( Mas l ow ,  
1968 ) . He or she apprec iates the wonde r and beauty of the worl d 
without needing or expecting anything in return . When an individual  
is val uing from the intri ns i c  perspective , then he or she is trans­
cending the ba sic needs of  the  human condi tion and is moving towa rd 
a more sel f-act ua l i zed way of being . The sel f- actua l ized person, 
then,  operates prima ril y from an intrins ic val ue perspecti ve .  
The sel f-actua l ized person is described a s  operating at a 
l evel of 11fu l l  humanness  .. (Ma s l ow ,  197 1 ) .  Th i s h i gher state of 
functi oni ng inc l udes a heightened state of sel f and other-awareness , 
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a transcendence of categorica l or neurosis-bound thinking and va l uing , 
higher l eve l s of i ndependence , and a greater  sense of i dentity than 
that of the non-sel f- actua l i zed person . Thi s person is more accepting 
of others , i s  more spontaneous and often l i ves i n  the 11here and 
now . 11 This indiv i dual  tends to trust his or her perceptions and 
feel ings more than non- sel f-actua l i zed peopl e do . Mas l ow ( 1968 ) 
a l so states that sel f-actua l ized indiv i dua l s are capabl e of empathizing 
more with peopl e ,  have i mproved personal re l ationships , have a superi or 
perception of rea l ity , are more open to experience , and have a more 
comprehens i ve worl dv i ew than non- sel f- actua l i zed peopl e .  I n  short , 
the sel f-actua l i zed person has progressed to a hi gher l evel of human 
devel opment and i s  sa i d  to be more l ov i ng ,  more nobl e ,  and hea l thi er 
than non- sel f-actua l i zed peop l e  ( Ma s l ow ,  1968 ) . 
Movement Through Devel opmenta l Stages  
One i mportant aspect of deve l opmental  theory i s  the accounting 
for and expl a i ni ng of the process of devel opment or movement through 
di fferent stages. Thi s sect i on wi l l  focu s  on how the cou nsel or 
comp l exi ty model and se l f-actua l i z ati on theory addres s thi s i ssue. 
Coun se l or Compl exi ty Mode l 
I n  deve l opi ng  the Counsel or Compl exi ty Mode l Sto l tenberg 
wa s i nfl uenced by the wo rk of seve ra l theori sts . One i nfl uence 
wa s the wo rk of We rner { 1957 ) who used a deve l opmenta l app roach 
wh i c h empl oys the orthogeneti c pri nci p l e .  Thi s pri nci p l e  states 
that ... . .  wherever devel opment occurs , i t  proceeds from a state 
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of i ncreas i n g di fferenti ati on , a rti cu l ati on , and hi era rc hi c i n tegra­
ti on . .  { Werner , 1957 , p .  126 )  . . Stol tenberg a l so used the i deas of 
Ha rvey , Hunt , and Schroder { 196 1 ) wh i c h descri be the proce ss  of 
concept deve l opment . Harvey et al . { 1961 ) be l i eved that the structure. 
of how an i ndi vi dual  forms con ceptua l i zat i on s  i s  more important  
in  understandi ng that  person ' s  l eve l of  con ceptua l deve l opment than 
the actua l content of what the person i s  thi n k i ng  about . Hi gher 
l eve l s  of conceptua l devel opment are characteri zed by an i nd i v i dua l  •s 
ab i l i ty to conce i ve of many di ve rse ways of conceptua l i z i n g and 
deali ng  wi th a speci fi c s i tuati on. One who develops i n  thi s man ner 
pos ses ses a worldvi ew wh i c h i s  more relati vi sti c and les s  stereo­
typ i cal , wh i ch allows fo r greater flexi b il i ty in thi nk i ng and va l u i ng. 
Ga rdner ( 1978 ) descri be s the proces s  of mov i ng through stages towa rd 
a de s i red end- state as be i ng tri ggered by a con stant i nteract i on 
between the pe rson and the env i ronment. He call s thi s process 
eq u i l i brati on . Sto l tenberg and Pi erce { 1984 ) state that 
"Devel opment i s  punctuated by pe ri ods of cri s i s ,  confl i ct ,  or d i ffi ­
cul ty ( d i sequ i l i bri a )  whi ch  are resol ved i nto a reestab l i shed sense 
1 1  
of ba l ance and proporti on. The d i sequ i l i bri um resu l ts from competi t i on 
among cogni t i ve structures or concepts that are i ncons i stent .. ( pp .  
2- 3 ) . 
Accordi ng to the counsel or compl exi ty model , movement occurs 
i n  a counse l or tra i nee•s devel opment when the tra i nee i s  i n  a super­
v i s i on env i ronment whi ch  promotes an  atmosphere gi v i ng h i m  or her 
a sense of securi ty and , at  the same ti me ,  a l l owi ng for d i sequ i l i bri a 
to occur .  Maxi mum l earni ng and devel opment can  happen onl y if  the 
superv i sor can foste r  a supervi s i on env i ronment wh i ch i s  congruent 
wi th the superv i see•s l evel of counsel or devel opment ( Stol tenbe rg , 
198 1 ) .  I f  a superv i s i on envi ronment-counse l or devel opment l eve l 
match does occur , then Stol tenberg theori zes that the superv i see 
wi l l  be most l i ke l y  to progress  to a h i gh  l eve l of counse l or devel op­
ment . I t  i s  i mportant to note that the process  of counse l or devel op­
ment i s  not stat i c and the supervi sor must conti nua l l y moni tor and 
a l ter  the supervi s i on env i ronment to meet the deve l opi ng counsel or • s 
changi ng needs ( Stol tenberg , 1981 ) .  Stol tenberg pl aces  a great 
dea l  of respons i b i l i ty on the superv i sor for a s ses s i ng and meeti ng 
the needs of the superv i see . 11S i nce no two tra i nees are exact l y  
a l i ke ,  the superv i sor mu st be abl e t o  recogni ze the i d i osyncrati c 
styl e of the tra i nee•s counsel i ng approach and al so the type of 
superv i s i on and cl i ents that wi l l  be most appropri ate " ( Stol tenbe rg , 
198 1 , p .  64 ) . 
Stol tenberg ( 198 1 )  notes that 11 0ther coun sel ors may , for 
vari ous reasons , never reach the hi gher l evel s .. ( p .  60 ) .  He di d 
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not dea l  di rectl y wi th why counsel or trai nees do not progress beyond 
certa i n l eve l s·of coun sel or deve l opment . Some reason s for why tra i nees 
fa i l  to progress  to hi gher l eve l s  of devel opment cou l d  be poor supe r­
vi si on--fa i l ure by the supervi sor to ma tch the supervi s i on envi ronment 
wi th the counsel or tra i nee ' s  l evel of deve l opment , or the coun sel or 
tra i nee may not possess  the i n te l l i gence , s ki l l s , or ove ra l l ab i l i ty 
to progress to a hi ghe r  l eve l of counse l o r devel opment  . 
. Whi l e  the counse l or.compl exi ty mode l focuses on the deve l opment 
of a spec i fi c  group , counse l or tra i nee s , Ma s l ow ' s se l f-actua l i z ati on 
theory deal s wi th the deve l opment of peopl e i n  genera l . The proces s  
o f  movement through stages i n  se l f-actua l i zati on theory has been 
di scus sed earl i e r i n  thi s secti on . The fo l l owi ng segment wi l l  expa nd 
upon thi s theme . 
Se l f-Actua l i zati on Theory 
In  Mas l ow ' s h i erarch i ca l order of needs , a person i s  moti vated 
by the most bas i c  defi c i ency need s ( phys i ol ogi ca l  needs l i ke food , 
water , oxygen , s l eep ) unti l these needs have been met sati sfactori l y  
i n  the past , and conti nue to be adequate l y  met i n  the presen t .  
Afte r these l ower defi c i ency needs have been sati ated , then an 
i nd i v i dual  progres ses up the hi erarchy to othe r defi ci ency need s 
( D-needs ) .  I n  orde r of precedence these need s are sa fety , l ove 
and bel ong i n gness , and se l f-esteem . Ma sl ow ( 1970 ) de scri bes thi s 
proces s  of mov i n g through the hi erarchy of needs as one i n  wh i ch 
l owe r l evel needs subme rge and hi gher l eve l needs eme rge to become 
the primary sou rce of moti vati on. One wi l l  become fi xated or stuck 
at a l evel if one doe s not get the appropri ate need suffi ci ent l y  
sati sfi ed. The non-se l f- actua l i zed person i s  one who has not pro­
gressed beyond D-needs. 
If an i nd i v i dua l  i s  abl e to have al l D-needs met ,  then he 
or she wi l l  be ab l e  to progress to the Be i n g need s ( B-needs ) rea l m. 
The se l f-actua l i zed person di d not become fi xated at one of the 
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l owe r l evel need s and i n stead is  moti vated by the hi gher l eve l B-need s 
( Mas l ow ,  1968 ) . As ha s been descri bed earl i er ,  the sel f- actua l i zed 
pe rson transcends defi ci ency-need moti vati on and i s  prima ri l y  con­
ce rned wi th becomi ng ful l y  human i n  hi s or  he r own uni que way. 
Ma s l ow ( 1968 ) descri bes thi s type of person as be i ng heal thi er  than 
non- se l f- actua l i zed i ndi vi dua l s. 
Re l a ti on ship Between the Counse l or Compl exi ty Mode l and Se l f­
Actua l i zati on Theory 
This section will address the relationship between Maslow's 
( 1970 ) sel f- actual i zati on theory and the counsel or compl exi ty model 
( Stol tenberg , 198 1 ).  Di scussi on wi l l  focus on the i nfl uence of 
de ve l opmental theory , hea l thy functi on i n g ,  and comp l exi ty. 
Both Ma s l ow ( 1 970 ) and Stol tenberg ( 1981 )  emp ha s i ze deve l op­
mental  theory in thei r wri ti ngs . I n  descri bi ng  se l f-actua l i zed 
persons Ma s l ow ( 1970 ) states '' From a deve l opmenta l  po i n t of vi ew ,  
they are more fully evolved because they are not fixated at immature 
or incomplete levels of growth .. (p. 156). Maslow (1970) believes 
that people reach this more advanced level of functioning after 
they have had their lower level deficiency needs sufficiently satis­
fied. The self-actualized person is motivated by higher level being 
needs (B-needs). Stoltenberg (1981) describes counselor trainee 
development as a process, 11 • • •  in a developmental framework that 
takes into account the different motivations, needs, and potential 
resistances of counselors at different levels or stages of develop­
ment .. (p. 59). He believes that changes in needs and motivations 
occur as individuals move from lower levels of counselor development 
toward the master counselor level. Both theorists describe people 
who grow and evolve toward a more advanced level of development. 
Maslow' s term for this higher level of development is the self­
actualized person, while Stoltenberg labels the highest stage of 
development the level four or master counselor. 
The concept of healthy functioning is a central theme for 
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each theorist. Maslow (1970) devoted a chapter to this theme entitled 
11Self-Actualizing People: A Study of Psychological Health .. (pp. 
149-180). In a later work he describes neurosis as being the failure 
of personal growth (Maslow, 1971). Maslow presents a strong case 
for linking healthy psychological functioning with self-actualization. 
He describes the self-actualized person as transcending neurotic 
ways of being, and functioning in a spontaneous, healthy fashion. 
The self-actualized person is less anxious, more secure, and is 
more i ndependent than other peop l e who are at a l owe r l evel of func­
t i on i ng  ( Mas l ow ,  1970 ) .  Wh i l e  Sto l tenberg ( 198 1 )  does not use the 
phrase psychol og i ca l  hea l th ,  thi s theme can be seen throughout the 
co urise l or comp l exi ty model �  He descri bes the l eve l one counse l or 
as bei ng neurosi s  bound , anx i ous , and h i gh l y  dependent on hi s or 
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he r superv i sor . As the counse l or tra i nee progresses through stages 
two , three , and fo ur of the coun se l or comp l exi ty model , he or  she 
deve l ops beyond the neuroti c ways of funct i on i ng whi ch characteri ze 
the l eve l one counse l or . The l eve l two counse l or i s  ma i n l y  concerned 
wi th becomi ng  more i ndependent of the superv i sor .  I n  descri bi ng  
the l eve l three counse l or , Stol tenberg ( 1981 )  states , "The overa l l 
moti vati on of thi s i nd i v i dua l  has become more heal thy and stab l e 
.. ( p .  62 ) .  The l evel four counse l or i s  characteri zed as reach i ng 
a h i gh l evel of pe rsona l  devel opment . "The i nd i v i dual  i s  fu l l y  
capabl e of i ndependent practi ce ,  a s  suffi c i ent se l f- knowl edge and 
an i ntegrated counse l or i denti ty enabl es adeq uate functi on i ng  i n  
nearl y a l l profess i ona l  s i tuati ons .. ( Sto l tenberg , 1981 , p .  63 ) .  
In  Mas l ow•s terms , the l eve l four  counse l o r· can be  descri bed as  
havi ng reached a h i gh  l e ve l of  psychol ogi ca l hea l th .  
Another theme addre ssed by both theori sts dea l s wi th comp l exi ty. 
Stol tenberg•s mode l descri bes a four l evel process  i n  wh i c h coun se l or 
tra i nees devel op i ncreas i n g ly  more compl ex ways of v i ewi ng c l i ents , 
themse l ves , the worl d ,  and the process  of counse l i n g .  Coun se l or 
tra i nees at hi gher l evel s of counsel or deve l opment  become mo re fl exi b l e , 
tran scend categori cal , con crete ways of thi n k i ng , deve l op a greater 
sense of self and other awareness, and have a more complex and accu­
rate worldview than those at lower levels. Maslow (1970) notes 
these same characteristics in self-actualized people. In viewing 
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the world, the self-actualized person is said to have a more efficient 
perception of reality which tends to be independent of the self­
actualized person's wishes� fears, hopes, anxi�ties, theori�s, and 
beliefs (Maslow, 1970). One characteristic of the self-actualized 
person is his or her ability to see the world in its complexity 
(Maslow, 1968). The self-actualized person and the level four coun­
selor in Stoltenberg's model both have the ability to see and under­
stand the world in a complex fashion. 
The previous section focused on the relationship between 
Maslow's (1970) self-actualization theory and the counselor complexity 
model (Stoltenberg, 198 1). The influence of developmental theory 
in Maslow's theory and Stoltenberg's model was discussed. Healthy 
psychological functioning is a major theme in Maslow's writing and 
it is an important factor for determining the counselor trainee's 
level .of development in the counselor complexity model. Both 
theorists also deal with the issue of complexity. The self-actualized 
person and the master counselor think, value, and conceptualize 
in more complex ways than most people in our culture. 
Review of the Literature 
This section will include a brief review of the literature 
dealing with developmental supervision and research using Shostrom's 
( 1974 )  Persona l  Ori entati on I nventory ( POI ) . The POI  has been the 
most  wi de l y  used i ns trument for asses s i ng i ndi v i dua l ' s  l evel  of 
se l f- actua l i zati on. 
Deve l opmental Superv i s i on 
An area of emphas i s  i n  counse l or·tra i nee superv i s i on has 
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been i n  devel opmental  superv i s i on theory . Recentl y ,  severa l  deve l op­
menta l model s of superv i s i on have eme rged wh i ch attempt to synthes i ze 
some of the d i vergent v i ews of theoreti c i ans and researchers i n  
the fi e l d  ( Bernard , 1979 ; Bl ocher , 1983 ; Hart , 1982 ; Hes s , 1980 ; 
Li ttrel l ,  Lee-Bord i n ,  & Lorenz , 197 9 ; Loganbi l l , Hardy , & Del worth , 
1982 ; Stol tenberg , 198 1 ; Yogev , 1982 ) . These devel opmenta l model s 
represent an  i mportant advancement i n  the theoreti ca l th i nk i ng i nvol v­
i ng superv i s i on ( Heppner & Roeh l ke ,  1984 ) . Thi s advancement descri bes 
counsel or tra i nee deve l opment at  d i ffe rent stages and offe rs di ffe rent 
types  of superv i sor behavi or for tra i nees as  they progress  through 
h i gher l eve l s of counse l or devel opment . Hes s  ( 1980 ) states  that 
unt i l recentl y ,  l i ttl e research  has  been conducted on how counse l ors 
change as they gain counseling experience. 
The empi ri ca l research  that has been presented to date has 
been supporti ve of these devel opmental model s  ( Heppner  & Roeh l ke ,  
1984 ; Hi l l ,  Cha rl es , & Reed , 198 1 ; McNe i l , Stol tenberg ,  & P i e rce , 
1985 ; Mi ars , Tracey , Ray , Cornfi el d ,  O ' Farrel l ,  & Gel so , 1983 ; Raphael , 
1982 ; Re i s i ng & Dani e l s ,  1983 ; Stol tenberg , Sol omon , & Odgen ,  1985 ; 
Wi l ey ,  1983 ; Worth i ngton , 1984 ) . Worth i ngton ( 1984 ) states  that 
Stol tenberg•s (1981 ) counsel or compl exi ty model i s  current l y  the 
most heuri sti c devel opmenta l  s uperv i s i on model . Miars et a l .  (1983 ) 
v i ew Stol tenberg•s model  as  11 • • •  bot h i n teg rati ng and advanci ng 
the conceptua l ba se for fut ure supervi s i on re search and practice 
II ( p • 404 ) • 
Several empi ri cal  stud i es have been cond ucted us i n g the coun­
se l or comp l exi ty model as a ba s i s for understandi ng the supervi s i on 
process. McNe i l et al . ( 1985 ) exami ned supervi see•s percepti on s  
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of the i r devel opment u s i ng the Supervi sory Level s Questi onn ai re 
( S�Q ) . They p l aced superv i sees i nto beg i nn i ng ,  i n termedi ate ,  and 
advanced groups  based on amount of experi ence . Tra i nee experi ence 
wa s dete rmi ned by comb i n i ng tra i nees• amount of superv i sed counse l i ng 
- expe ri ence , amount of non- supervi sed coun se l i ng experi ence , and 
amount of educati on . Stati sti cal l y  s i gn i fi cant di fferences i n  the 
expected di rect i on s  we re found when the beg i nn i n g group wa s compared 
to the i ntermedi ate group , as  we l l as  to the advanced group , on 
a l l the subsca l es of the SLQ- - sel f-awa rene s s , dependency-au tonomy , 
theory/ski l l  acqu i s i t i on .  These res u l ts are supporti ve of Stol ten­
berg ' s  counsel or compl exi ty mode l . Mi ars et a l . ( 1983 ) exami ned 
the superv i s i on proces s ,  as reported by superv i sors , across the 
fo ur experi ence l evel s of fi rst practi cum , second pract i cum , advanced 
practi cum , and predoctora l i ntern. Re su l ts i nd i ca ted that supervi sors 
s i gn i fi can t ly  va ri ed superv i s i on between second practi cum and advan ced 
practi cum. The authors i n terpreted these fi ndi ngs as be i ng pa rti al l y  
supporti ve o f  Sto l tenberg ' s  model beca use changes  i n  superv i sors ' 
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styl es can imp l y  that there are different l evel s of coun se l or deve l op­
ment . Reising and Danie l s ( 1983 ) examined a simp l e  and a compl ex 
model  of counse l or devel opmen t .  They found that coun sel or deve l opment 
is best described by a comp l ex mode l which  inc l udes factors of anxiety 
and doubt , independence , method/s kil l s  tra ining , work va l idation , 
commitment ambiva l ence , and respectfu l confrontation . These findings 
a re supportive of a devel opmental theory of supervision . Stol tenberg 
et a l . ( 1985 ) compared supervisee and supervisor in itia l  pe rception s 
of the supervisee ' s  l eve l of counsel or  deve l opment as  described 
by the coun sel or compl exity model and found that supervisee and 
supervisor ratings of the supervisee ' s  devel opmenta l l eve l were 
positive l y  corre l ated . Wil ey ( 1983 ) created the Devel opmental  Leve l 
Determination Sca l e  ( DLDS ) to assess  superv isee ' s  deve l opmenta l 
l eve l based on the four  l eve l s of the coun se l or compl exity mode l . 
She found that s upervisee l evel  was sign ificant ly  corre l ated to 
amount of s upervised coun se l ing experience and not correl ated to 
amount of unsupervised counse l ing expe rience. 
Severa l other empirica l studies have focused on a genera l 
devel opmenta l  model of supervision . Hil l , Charl es , and Reed ( 198 1 )  
conducted a l ongitudina l  study over a 3-year period invol ving 12 
doctora l students in a counsel ing psychol ogy program . An anal ysis 
of tape transcripts for each of the three years showed that the 
coun se l or tra inees increased in amount of min ima l encouragers and 
decreased in their use of question s .  These findings were inte rpreted 
a s  supportive of deve l opmental  supervision theory .  Raphael  ( 1982 )  
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l ooked at groups of begi nn i ng and advan ced supervi sees and found 
that superv i sor statements about supe rvi see s in  these two groups 
d i ffe red in si x of n i ne categori e s .  These fi ndi ngs we re al so supporti ve 
of a devel opmental  supervi s i on mode l .  Heppner and Roehl ke ( 1 984 ) 
d i d  a three part study dea l i n g wi th the i nterpe rsona l  i nfl uence 
process between supervi sees and supervi sors , tra i nees• percepti on s 
of supe rvi sor be hav i ors whi ch had an effect on the effecti venes s  
o f  supervi sors , and tra i nees• i mpre s s i ons  o f  cri ti cal i nc i den ts 
that occurred duri ng  supervi s i on . They found that i n terpe rsona l  
i nfl uence vari abl es  changed ac ross  d i ffe rent  l e ve l s i n  tra i n i ng ,  
tra i nees• percepti on s  of effecti ve supe rv i sor behav ior  wa s di ffe rent  
across  l eve l s ,  and the  types of  cri ti ca l  i n ci dents that  tra i nees• 
re po rted changed across l eve l i n  tra i n i ng .  Heppne r and Roehl ke 
( 1 984 ) conc l uded that the resu l ts of these three stud i e s we re s upporti ve 
of a deve l opmenta l  model  of supe rv i s i on .  Worthi ngton ( 1984 ) al so 
l oo ked at supe rvi see percepti ons  of d i ffe rent ki nds of superv i sor 
behav i or .  Th i s  study c l a s s i fi ed supe rv i sees at fi ve di ffe rent  l e ve l s 
i n  tra i n i n g and used 237 coun se l or tra i nees from 1 1  d i ffe rent i n sti ­
tuti ons . Worthi ngton reported that superv i sees• percepti ons  of 
superv i sor be hav ior  d i d  change as they ga i ned experi ence . Hi s fi ndi ngs 
we re supporti ve of a de ve l opmenta l mode l of supe rvi s i on . 
Research on deve l opmental  superv i s i on theory and the counsel or 
compl exi ty mode l is  sti l l  l i mi ted , however , the empi ri ca l  stud i e s  
that have been conducted have been genera l l y  supporti ve o f  these 
mode l s .  The coun se l or comp l exi ty mode l has rece i ved some val i dati on 
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from the studies that have been conducted and it seems that this 
. 
mode l  merits more study .  
Persona l Orientation I nventory 
Shostrom ' s  ( 1974 )  Persona l  Orientation I nventory ( POI ) has 
been wide l y  used in as ses sing individua l ' s l evel of se l f-actua l ization 
( Knapp , 1976 ) .  The POI ' s  two ma in persona l  orientation sca l es are 
designed to measure a person ' s  inner-directednes s  ( I d )  and time 
competence ( Tc ) . The inner-directednes s  sca l e assesses  whether  
one ' s  reaction tends to  be  sel f-oriented or other-oriented . Se l f-
oriented peopl e often fol l ow internal ized principl es and motivation s 
whil e other-oriented individua l s are primaril y infl uenced by peer  
groups or other types of  exte rnal  forces . The time competence sca l e  
attempts to measure how often the pe rson l ive s in the present . 
The time incompetent person tends to be overl y concerned with past 
or  future oriented events . Resu l ts of the research  done in this 
a rea have been genera l l y  supportive of se l f-actua l ization theory 
( Knapp , 1976 ) .  Hyman ( 1979 )  states , 11The evidence thus l ends con sider-
abl e support to use of the Id  and Tc sca l e s as  measures  of two re l a ted 
but distinct a spects of sel f-actua l izat�on '' ( p .  182 ) . 
One segment of research  has focused on the re l ation ship between 
l evel of coun se l or se l f-actua l ization and effectiveness  of the coun-
sel or .  Se l fridge and  Vander Ko l k  ( 1976 ) found a strong re l ation ship 
between l eve l of se l f-actua l ization , as  measured by the POI ' s  inner-
directed and time competence scal es , and counse l or effectivenes s  
as  perceived by cl ients . Other studies  have as sociated effective 
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coun se l ors wi th hi gh l eve l s of se l f- actua l i zati on as measured by 
the POI ( Fa i l l ace , 1977; Foul ds , 1969; Gra ff and Bradshaw , 1970 ). 
Brekke ( 1978 ) conc l udes from the resu l ts of hi s research that c l i ents• 
pe rceptions  of coun sel or empathy tends to be more re l a ted to coun ­
se l or•s l eve l of sel f- actua l i zati on rather tha n to counse l o r•s 
refl ecti on of feel i n g s k i l l . Omi zo , Ri vers , and Mi chael  ( 1980 ) 
found that l eve l of se l f-actua l i zati on may be a good pred i ctor of 
ab i l i ty i n  fac i l i tati ve commun i cati on among counse l or trai nees . 
Some stud i es  have exami ned the impact of coun se l i ng practi cum 
(e . g . , Master•s practi cum I ) , coun se l i ng tra i n i ng-- such  as tra i n i ng 
for a l cohol i sm counsel ors , and counsel or tra i n i ng programs ( e . g . , 
Ma ster ' s  deg ree i n  Counsel or Educati on ) on tra i nee ' s  l eve l of se l f­
actua l i zati on as measured by the POI  ( Bon k , Kn app , & Mi chae l , 1968; 
Me l c hers , 197 2; Osborne & Steeves , 1982; Schwab & Ha rri s ,  1981; 
Ph i l l i ps ,  197 4 ). Al l of these studi e s  found stati sti ca l l y  s i gn i f i cant 
di fferen ces in a pos i t i ve di recti on on the i nner-di rectedness  and/or 
the ti me competence sca l es fol l owi ng the pract i cum or tra i n i ng .  
Severa l stud i es have exami ned the effect of tra i n i n g on the 
l eve l of sel f- actua l i z ati on of counsel ors and others i n  the he l p i ng 
profess i on s. Payne• s ( 1981 ) study of drug abuse counse l ors revea l ed 
that the POI•s i nner-di rectednes s sca l e  wa s s i gni fi cant l y  corre l ated 
wi th accurate prognosti c statements by counse l ors .  We i nra ch and 
Knapp ( 1976 )  report that hi gh school  counse l ors wi th hi gher POI 
scores were rated as  more effecti ve by the i r students . The t ime 
competen ce scal e was s i gn i f i cantl y corre l ated wi th a measure of 
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effectiveness  in this study . Murphy ( 1980 ) a l so found a sign ificant 
corre l ation between the time competence sca l e  and a measure of adj ust­
ment among Cathol ic priests . Weh l er and Hoffman ( 1978 ) ind icated 
that after a 9 month train ing  period , a l cohol ism counse l ors showed 
statistica l l y significant increases in inner-directednes s  and time 
competence . Narr ( 1974 ) in a study of sen ior undergraduate students , 
fo und that students participating in a coun se l ing skil l s  course 
scored statistica l l y  significant increases in 11 of the 12 POI sca l es .  
The inner-directednes s  sca l e was significant at  the . 0 1 l eve l and 
the time competence sca l e was significant at the . 05 l eve l . The 
resu l ts of these stud ies  can be inte rpreted as offering support 
for the hypothes is that there is a significant re l ation ship between 
amount of coun se l or tra ining and coun se l or tra inee ' s  l eve l of se l f­
actual ization as measured by the PO I . 
Whil e many studies have offered support for the idea that 
l eve l of se l f-actual ization increases as  a resu l t of practicum or 
tra in ing  experiences , or l eve l .of se l f-actua 1 ization is as sociated 
with counse l or effectiveness , not a l l research has been supportive 
of these findings . Rowe and Winborn ( 1973 )  in a repl ication study 
of Fou l d ' s  ( 1969 ) work,  found that on l y  one of the POI ' s  12 sca l es 
had a statistica l l y significant re l ation ship to counse l or l eve l 
of inter-persona l  functioning . Brown ( 197 5 ) ,  Phil l ips  ( 197 5 ) ,  
Rodriguez ( 1977 ) ,  and Thames and Hil l ( 1980 ) a l so obta ined re s u l ts 
which were not supportive of a re l ationship between the POI and 
coun se l ing behaviors . No statistica l l y s ignificant re l ationships 
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we re found in these studies between the Por • s inner-directedness  
or time competence sca l es and  measures of  counse l or facil itativenes s , 
counse l or s kil l , or counse l or effectiveness . Lange l ie r ( 1976 ) found 
no statistica l l y significant changes in l eve l of se l f-actual ization 
a s  a resu l t  of counse l ing practicum . These studies are exampl es  
of investigation s that have not been supportive of the re l ation ship 
between se l f-actual ization theory and counse l or deve l opment .  
From this review of l iterature dea l ing with se l f-actual ization 
theory and research , and counse l or.deve l opment , severa l  conc l usion s 
can be reac hed . First , a l though the counse l or comp l exity mode l • s  
devel opmenta l approach  has con siderabl e intuitive appea l , the empirica l 
data on this mode l are l imited . More research  is needed to determine 
the va l idity of the coun se l or comp l exity mode l . Second , some con ­
troversy exists regarding the re l ation ship between l eve l of se l f­
actual ization as measured by the POI and �ounse l or tra inee deve l opment .  
The review of l iterature revea l ed a number  of empirica l studies 
supportive of this re l ation ship .  To hel p c l arify this question 
about the re l ation ship between l eve l s of sel f- actua l ization and 
coun se l or tra inee deve l opment , more empirical  in vestigation is needed . 
Hypotheses 
Based on Stol tenberg • s  ( 1981 )  counse l or comp l exity mode l , 
Mas l ow • s ( 1970 ) theory of se l f-actua l ization , and the resea rch  support­
ing these works , the fo l l owing hypotheses are posed : 
1 .  There wil l be significant differences between coun se l ors at  
the four  counse l or deve l opment l evel s on  POI  time competence scores . 
2 .  The re wi l l  be s i gn i fi cant d i fferences between counse l o rs 
at the four  counse l or deve l opment l eve l s on POI i nner-di rectedness  
scores . 
3 .  There wi l l  be s i gn i fi cant d i ffe rences between co unsel o rs 
at the four  counse l or de ve l opment l eve l s on amo unt of supervi sed 
coun se l i ng experi ence . 
4 .  The re wi l l  be s i gn i fi cant d i ffe rences between counse l ors 
at the four counse l or deve l opment l eve l s on amount of uns uperv i sed 
counsel i ng experi ence . 
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5 .  The re wi l l  be s i gn i fi cant d i ffe rences be tween coun se l ors 
at the four counse l or deve l opment l eve l s on SLQ sel f-awa rene ss  scores . 
6 .  The re wi l l  be s i gn i fi cant d i ffe ren ces between counse l ors 
at the four  counse l or deve l opment l eve l s on SLQ dependency-autonomy 
scores . 
7 .  The re wi l l  be s i gn i fi cant di ffe rences between co unse l ors 
at the four counse l or de ve l opment l evel s on SLQ theory/sk i l l s  acq u i s i ­
ti on scores . 
CHAPTER I I  
METHODS 
Pa rticipants 
Partic ipants in this study inc l uded 79  supervisees and 44 
supervisors . U seab l e  data were col l ected from 1 5  coun se l ing psychol ogy 
students at  The University of Tennes see , Knoxvil l e  ( UTK ) , 9 educa­
tional  psychol ogy students at  UTK , 1 counse l or education student 
at  UTK , 5 commun ity agency students at  UTK , 5 c l in ica l  psychol ogy 
students at  UTK , 6 coun se l ing psychol ogy students at  North Texas 
State Univers ity , 28 socia l  work students at  UTK , and 10 U . S .  Army 
menta l hea l th  workers at  Ft . Knox , Kentuc ky .  Fifty-three supervisees 
we re fema l e  and 26 were ma l e .  The average age of supervisees was 
30 . 87 years with a range of 22 to 60 years . Twenty-seven of the 
supervisors were fema l e  and 17 were ma l e .  Supervisors ranged in 
a ge from 26 to 63 years , with the average age being 41 . 0  yea rs . 
Sampl e Size 
Power anal ys is ( Cohen , 1977 ) was used to determine the numbe r 
of s ubjects needed for this study . Powe r is defined as  the proba ­
bil ity o f  finding  a treatment effect . Cohen ( 1977 ) states that 
three factors affect power . These factors are samp l e  size , l evel 
of significance or a l pha l eve l , and effect size ( ES ) . ES is the 
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amount of the effect of the independent variabl e on the dependen t 
variabl e .  I f  these factors are ta ken into account before data are 
col l ected , then .the statistical  power of the data ana l ys is wil l 
be inc reased ( Cohen , 1977 ) .  
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To he l p  simpl ify the process  of determining appropriate sampl e 
size , Cohen ( 1977 ) provides guidel ines for choosing effect s1ze 
and powe r .  He suggests  a va l ue o f  . 10 for sma l l ES , . 25 for medium 
ES , and . 40 for l arge ES . ES for this study wa s determined by 
ca l cul ating the ES from two simil a r  studies ( Wil ey , 1983 ; McNeil 
et  a l . ,  1985 ) ,  and it was decided to emp l oy a medium ES ( . 25 ) . 
Power was set at  . 80 and l eve l of significance was set at . 05 ( Cohen , 
1977 ) .  With these three factors as  guide l ines , Cohen ' s  ( 1977 ) samp l e 
size tab l es  for ana l ys is of variance with four groups suggest  a 
min imum of 58 s ubjects . 
Procedure 
Subjects , who con sisted of supervisors and supervisees , were 
contacted by the experimenter by ( 1 ) a s king  for vol unteers in students • 
c l a sses , ( 2 )  writing l etters to potentia l  pa rticipants , ( 3 )  ma king 
te l ephone ca l l s  and writing l etters to administrators at distant  
institutions , and  ( 4 )  ma king te l ephone cal l s  to  prospective subjects 
in l oca l  settings . After subjects agreed to pa rticipate , supervisors 
fol l owed one set of procedures and supervisees fo l l owed another 
set of procedures . 
Al l supervisors were given a superv isor fo l der to compl ete .  
Each  fol der  contained material s in the fo l l owing order : ( 1 ) supervisor 
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i n struct i on sheet , ( 2 ) sta tement of i nfo rmed con sent , ( 3 )  supervi sor 
demographi c fo rm , ( 4 ) superv i sor card #1 , ( 5 )  superv i sor questi on­
na i re ( s ) --the Deve l opmental  Leve l Dete rmi nat i on Sca l e ( Wi l ey ,  1983 )-­
( 6 )  superv i sor card #2 . The supervi sor i n struct i on sheet provi ded 
a step-by- step exp l anat i on of how to compl ete the materi al s i n  thi s 
study . The statement of i nformed con sent bri efl y de scri bed the 
study and conta i ned a statement of permi s s i on . Demographi c data 
were col l ected on the supervi sors by us i ng the superv i sor demographi c 
fo rm . Comp l et i on of thi s fo rm requ i red about 5 mi nutes . Superv i sor 
card # 1  conta i ned i n struct i ons for determi n i ng the names and code 
numbers  of the superv i sees i n  thi s study . I n  order to ma i nta i n  
anonymi ty of the s uperv i sees , thi s card wa s de stroyed afte r the 
superv i sor had compl eted a l l mater i a l s .  One Devel opmental  Leve l 
Dete rmi nati on Sca l e wa s comp l eted by the superv i sor for ea ch supervi see 
parti c i pat i ng i n  the study . I t  took the superv i sor approxi mate l y  
10 mi n utes t o  comp l ete the Devel opmenta l Level Determi nat i on Sca l e 
for each superv i see . Superv i sor card #2 conta i ned the code numbers 
of the supervi sor and the part i c i pati ng  superv i see s . A samp l e set 
of supervi so r ma teri a l s i s  i nc l uded i n  Append i ces E through H .  
Al l s uperv i sees recei ved s imi l a r fo l ders . Each fo l der  conta i ned 
i n structi on s ,  an i nformed consent fo rm , a demographi c data form , 
the Pe rsona l Ori entati on I n ventory ( PO I ) ( Shostrom , 1974 ) , and the 
Superv i sory Leve l s Ques ti onna i re ( SLQ ) ( McNei l ,  Stol tenberg , & P ierce , 
1985 ) .  The i n struct i on sheet descri bed the procedures for compl eti ng  
a l l materi a l s .  The supervi see i nformed con sent form exp l a i ned the 
study and conta i ned a statement of permi ss i on . Demographi c data 
we re col l ected by means of the supervi see demographi c data fo rm . 
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Al l i tems on the POI have two poss i b l e  answers , and it too k tra i nees 
approxi mate l y  30 mi nutes to comp l ete th i s  i n strument . The SLQ con tai ned 
i tems on a 7 po i nt Li kert scal e and requ i red about 10 mi nute s to 
comp l ete . The order of the mater i a l s was the same for everyone 
except for the POI  and  SLQ . The order of these two i n struments 
wa s a l ternated to guard aga i nst  po s s i b l e orderi ng  effects . Ha l f  
of the randoml y se l ected parti ci pants comp l eted the POI fi rst and 
ha l f  compl eted the SLQ fi rst . ·A sampl e set of supervi see mater i a l s 
i s  i nc l uded i n  Appendi ces A through D .  
A l l data were co l l ected duri ng the Spri ng and Summer  terms 
of 1985 . Each subject was gi ven the opportun i ty to ask  for the 
re su l ts of the study and thi s i nformati on wa s provi ded upon req uest . 
P i l ot Study 
A p i l ot study was conducted wi th n i ne supervi sees and four  
supe rv i sors from the  Educati onal  and  Cou�se l i ng Psycho l ogy depa rt­
ment's Master ' s  Pract i cum I I  at The Un i vers i ty of Tennes see , Knoxv i l l e .  
Feedback  from the pa rti ci pants i nd i cated that the procedures and 
i n struments in th i s  study were cl ear and understandabl e .  Therefore , 
no changes were made i n  the p i l ot study procedures when the ma i n  
study wa s conducted . 
Variabl es 
The independent variable in this study was l eve l of counsel or 
development . Counsel or development consisted of four different 
levels and these levels were determined from scores on the Develop­
mental Level Determination Scal e (DLDS) . The DLDS was completed 
by the supervisor . 
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There were seven dependent variables in this study . These 
variables included two POI  scores (inner-directedness and time 
competence), three SLQ scores (sel f-awareness, dependency-autonomy, 
and theory/skil l  acquisition), number of weeks of supervised counse l ­
ing experience, and number of weeks of unsupervised counseling 
experience . 
Statistical Analysis 
A one-way multivariate analysis of variance (MANOVA) was 
used to determine if any statistical differences existed between 
the means of the four groups on the seven dependent variabl es .  
The l evel of significance was set at . 0 5 .  If the one-way MANOVA 
was found to be significant, then one-way ANOVA's were used to 
determine which of the seven hypotheses were significant (Larrabee, 
1982 ; Leary & Altmaier, 1980 ; Ol sen, 1979) . Post-hoc Duncan's Mu l tiple 
Range tests were conducted on hypotheses with significant differences 
to determine how the four groups differed . The statistical analysis 
was done at The University of Tennessee Computer Center on an I BM 
360/65 computer us i n g the Stati sti ca l Ana l ys i s System ( SAS , 
1982 ) .  
I n strumenta ti on 
Four  i n struments were used i n  thi s study- -the Deve l opmental  
Leve l Dete rmi nati on Sca l e ( DLDS ) ( Wi l ey ,  1983 ) , the Superv i sory 
Leve l s Quest i onna i re ( SLQ ) ( McNe i l ,  Stol tenberg , & P i e rce , 1985 ) ,  
the Pe rsona l  Ori entati on I n ventory ( PO I ) ( Shos trom , 1974 ) ,  and a 
gene ra l  i nformati on  quest i onnai re. 
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The DLDS wa s used to assess the l eve l of counse l or de ve l opment 
and wa s comp l eted by the tra i nee•s supervi sor .  Thi s i nstrument 
con s i sted of 21 Li kert sca l e i tems der i ved from Stol tenberg • s  counse l or 
comp l exi ty model .  The twenty- fi rst i tem was not scored. I tems 
we re on a seven  po i n t sca l e  rangi ng  from absol ute l y  untrue to abso­
l ute l y  true. The te st- retest  re l i ab i l i ty of the DLDS scal e ove r 
a 2 wee k  peri od i s  . 76 ( Wi l ey ,  1983 ) .  Four  expert raters and four 
expe ri enced superv i sors we re used to establ i s h the con struct va l i d i ty 
of the DLDS. Each rater possessed a thorough understand i ng of the 
counse l or comp l exi ty model . The four experi enced superv i sors we re 
counsel i ng psychol ogi sts who had at l east 3 years of experi ence 
as a s upervi sor . Each of the 20 scored i tems on the DLDS wa s de s i gned 
to represent one of the four counse l or deve l opment l eve l s .  Wi l ey 
constructed these i tems ba sed on the coun sel or compl exi ty mode l . 
Construct va l i d i ty was determi ned by hav i ng the raters i denti fy 
each of the 20 i tems as  be i ng i n  one of the four l eve l s of the counsel or 
comp l exity mode l . 11 Correctl y 11 identified items were those items 
c hosen by raters which matched the DLos • fou r  l eve l s of counse l or 
deve l opment . Fourteen of the 20 items of the DLDS were correct ly  
identified by three- fourths of  the expert raters . Twe l ve of the 
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DLDS items were correct l y  identified by a l l of the experienced raters . 
Four  items were correct l y  identified by three-fourths of the experi­
enced raters and four  items were corre�t ly . identified by ha l f  of 
the experienced raters . These resu l ts a re supportive of the DLos • 
con struct va l idity . Wil ey ( 1983 ) conc l uded that the DLDS is suffi­
cient l y  re l iabl e for research  purposes and has reasonabl e con struct 
va l idity . 
Scoring of the DLDS con sisted of adding the scores for the 
five items on each of the four  l eve l s .  The hig hest score determined 
the supervisee • s  predominant l evel of counse l or deve l opment . I n  
Wil ey • s  ( 1983 ) study 8 out o f  107 s ubjects were tied o n  their l eve l 
of devel opment scores . She conducted statistica l tests on 18 variabl es 
to determine if subjects with tie scores  were different from subjects 
with non-tied l eve l scores . Wil ey found no sign ificant differences 
between the two groups of any of the va riab l es . A random procedure 
wa s used to break  ties in her study , and a simil ar  procedure was 
fo l l owed in this study .  I n  t he un l ike l y  event that someone tied 
on three of the sca l es , the middl e l evel wou l d  have been used as  
the subject • s  coun se l or deve l opment l e ve l . 
I n  contrast  to the DLDS , McNeil , Stol tenberg , and Pierce • s  
SLQ was compl eted by the superv isee . The SLQ was des igned to measure 
trainee ' s  self-perceptions of their counseling and supervision 
behaviors. The SLQ is comprised of 24 self-report items. Items 
are on a seven point Likert scale with never and always at opposite 
ends of the scales. McNeil, Stoltenberg, and Pierce {1985) report 
that the SLQ items are based on the counselor complexity model. 
Construct validity of the SLQ was established by having four expert 
judges classify the items into three subscales with eight items 
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each. The three subscales of the SLQ are self-awareness, dependency­
autonomy, and theory/skills acquisition. The judges were chosen 
because they were known to have a detailed understanding of the 
counselor complexity model. McNeil, Stoltenberg, and Pierce {1985) 
report that items were independently classified by the judges. 
When there was disagreement regarding which subscale an item should 
be in, the three judges discussed the item and the item was only 
included in the instrument if it was agreed upon by all three judges. 
No data regarding the construct validity of · the SLQ were reported. 
Reliability data for the SLQ consisted of Cronbach ' s  alpha coefficients. 
Reported Cronbach ' s  alpha coefficients for the three subscales were-­
self-awareness . 55, dependency-autonomy . 76, and theory/skills 
acquisition . 67 ( McNeil, Stoltenberg, and Pierce, 1985). The SLQ 
yielded scores for each of the three subscales, with higher scores 
reflecting a greater frequency of behaviors as described by the 
items making up that factor. 
Shostrom•s {197 4) POI  was used to assess trainee ' s  level 
of self-actualization. The POI is comprised of 150 two-choice 
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items and was compl eted by the supervisees . I tems were scored for 
two main persona l  orientation sca l es - -inner-directednes s  and time 
competence . The inner-directed sca l e is designed to measure whether 
a person ' s  reaction tends to be sel f-oriented or other-oriented . 
Se l f-oriented peop l e often fol l ow interna l ized princip l es and motiva­
tions whil e other-oriented individua l s a re primaril y infl uenced 
by peer groups or some other type of outs ide force . The time competence 
sca l e attempts to measure how often the person l ives in the present 
as  opposed to being overl y concerned with past or future oriented 
events . 
Whil e the va l idity data on the POI  is quite extensive , on l y  
a brief summary o f  this information wil l be presented in this review . 
Kna pp ' s  ( 1976 ) Handboo k for the Persona l  Orientation I nventory reviews 
approxximatel y  400 studies , and it is the most comprehensive report 
of va l idity data for the POI . This detail ed review offers support 
for the va l idity of the POI . Hyman ' s  ( 1979 ) review focuses on the 
con struct va l id ity of the POI ' s  two ma jor  scal es , inner-direction 
( I d )  and time competence ( Tc ) . From this review of over 30 studies  
dea l ing with the con struct va l idity of  the POI ' s  two ma in scal es , 
she concl udes that " Evidence re l evant to both variabl es supports 
their va l idity as  measures of qua l iti es as sociated by Mas l ow wi th 
se l f-actua l ization " · ( Hyman , 1979 , p.  182 ) . Damm ( 1969 , 1972 ) states 
that the best  overa l l measure of se l f-actual ization on the POI  is 
either the raw score from the inner-directedness  sca l e or a combi na­
tion of the raw scores from the inner-directednes s  sca l e and the 
t i me competence scal e .  Tos i  and Li ndamood ' s  ( 197 5 )  revi ew of the 
POI states , " Ev i dence for the POI ' s  predi ct i ve va l i d i ty on cri teri a 
re l ated to sel f-actua l i zat i on a l so supports i ts con struct va l i d i ty .. 
( p .  223 ) . Oa kl and , Freed , Love ki n ,  Dav i s ,  and Cami l l eri ' s  ( 1978 )  
cri t i que of the POI  i s  much  l es s  support i ve of the POI . Thei r i n­
vest i gati on of the POI ' s  va l i d i ty data revea l ed mi xed resu l ts .  
I n  summa ry , i t  appea rs that the majori ty of stud i es  conducted have 
been support i ve of the POI ' s  va l i d i ty .  
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Re l i abi l i ty data for the POI have a l so been wi th i n  acceptabl e _ 
l i mi ts . Shostrom ( 1974 )  reported test- retes t  re l i abi l i ty coeffi c i ents 
of . 93 for the i nner-d i rectedness sca l e and . 9 1 for the ti me competence 
sca l e for a group of 75 adul ts i n  a sen s i t i vi ty tra i n i ng course 
and a group of 15 schoo l psycho l ogi sts . The l ength of ti me between 
the fi rst tes t  and the retest  for these two groups wa s 11 and 15 
wee ks . Kl avetter and Magar  ( 1967 ) obta i ned test- retest  re l i ab i l i ty 
data on the POI  from 48 col l ege students  by admi n i steri ng the POI  
twi ce , 1 wee k  apa rt . The test- retest  re l i ab i l i ty coeffi c i ent for 
the i nner-d i rectednes s  sca l e was . 77 and the t i me competence sca l e 
wa s . 7 1 .  I l ard i and May ( 1968 ) reported test-retest re l i ab i l i ty 
coeffi c i ents of . 55 for the t i me competence sca l e and . 7 1  for the 
i nner-d i rectedness  sca l e in the i r study i nvol v i ng 46 Nurs i n g students . 
Wi se and Dav i s ( 197 5 )  admi n i stered the POI  twi ce wi th a 2 wee k  
i nterval t o  172  un i vers i ty students . They reported test- retest 
re l i abi l i ty coeffi c i ents of . 88 for i nner-d i rectedness and . 7 5  for 
t i me competence . These stud i es a l l provi de support for the re l i abi l i ty 
of the POI . 
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Genera l i nformati on quest i onna i res we re compl eted by supervi sors 
and superv i sees . The supervi see genera l i nformati on quest i onnai re 
has quest i on s  regard i n g tra i nees• age , sex , weeks of superv i sed 
counse l i ng experi ence , wee ks of uns upervi sed counse l i ng experi ence , 
type of tra i n i ng program , cu rrent tra i n i ng statu s , n umbe r of c l i ents 
seen per wee k ,  n umbe r of hours per wee k  spent in  i nd i v i dua l super­
vi s i on , number of weeks  of s upervi s i on recei ved from tra i nees• current 
superv i sor , and how many wee ks the tra i nee has known h i s or he r 
supervi sor .  The supervi sor demographi c form has q ue st i ons  regard i ng 
supervi sors• sex , age , amo unt . of experi ence as a superv i sor , academi c 
degree , current pos i ti on , and the number of cl i ents the superv i sor 
sees per week .  
CHAPTER  I I I  
RESULTS 
A one-way MANOVA was performed i n  wh i ch the counse l or devel op­
ment l eve l served as the i ndependent vari ab l e  wi th fou r  l eve l s .  
There were seven dependent vari abl es . An overa l l one-way MANOVA 
us i ng  the Pi l l a i -Bartl ett trace stat i st i c ( Ol sen , 1976 ) wa s found 
to be s i gn i fi cant (f ( 2 1 ,  213 ) = 1 . 66 ,  £ < . 05 ) .  One-way ANOVA ' s  
we re then performed to determi ne whi ch of the dependent va ri abl es  
yi e l ded s i gni fi cant re su l ts .  Post- hoc Duncan ' s  Mul ti p l e  Range tests 
we re ca rri ed out on the dependent vari ab l es that had previ ou s l y  
shown s i gn i fi cant d i fferences . 
The seven ma i n  hypotheses proposed i n  thi s research project 
corresponded to the seven dependent vari abl es tested i n  the MANOVA 
and subsequent ANOVA ' s  and Duncan ' s  Mul ti p l e  Range tests . Tabl e 1 
prov i des  a summa ry of the means and standard dev i at i on s  of the four  
l e ve l s of  counse l or deve l opment on the  seven dependent  vari ab l es . 
Si gn i fi cant di fferen ce s we re found on the Supervi sory Leve l s Questi on­
na i re ( SLQ ) se l f-awa reness  scores (£ ( 3 ,  7 5 ) = 2 . 77 , £ < . 05 )  and 
un superv i sed cou nse l i n g experi ence (f ( 3 ,  7 5 )  = 4 . 57 ,  � < . 05 )  
( Tabl e 2 ) . After an a l yz i ng the resu l ts of the Duncan ' s  Mul ti p l e 
Range test , di fferences were found between l eve l fou r  coun se l ors 
and l evel one counsel ors on SLQ se l f-awa reness  scores . Al so , the 
SLQ means  of a l l four  groups were i n  the predi cted order of ma gn i tude 
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Tabl e 1 .  Means  and ( Standard Dev i ati on s ) for the Fou r  Level s of Counse l or  Deve l opment . 
Leve l 
r-�---- II III IV 
De�endent Va ri abl e n=6 n=24 n=20 n=29 
POI Ti me competence 16 . 00 ( 3 . 63 )  16 . 29 ( 2 . 7 1 ) 17 . 70 ( 3 . 5 1 ) 17 . 90 ( 3 . 20 )  
POI  I nner-d i rectedness  86 . 50 ( 19 . 84 )  87 . 88 ( 1 1 . 83 )  9 1 . 45 ( 1 1 . 69 )  92 . 41 ( 1 1 . 38 )  
Supervi sed coun se l i ng experi ence 55 . 67 ( 43 . 09 )  38 . 62 ( 36 . 24 )  50 . 10 ( 33 . 4 1 ) 78 . 7 9 ( 74 . 48 )  
Unsupervi sed coun se l i ng 
experi ence 100 . 00 ( 1 54 . 92 )  84 . 38 ( 1 3 1 . 22 )  53 . 7 5 ( 98 . 10 )  222 . 41 ( 238 . 42 )  
SLQ Se l f- awareness 36 . 67 ( 6 . 06 )  39 . 17 ( 4 . 42 )  40 . 35 ( 5 . 43 )  4 1 . 90 ( 4 . 08 )  
SLQ Dependency- autonomy 41 . 50 ( 9 . 29 )  40 . 38 ( 5 . 28 )  4 1 . 65 ( 5 . 87 )  44 . 45 ( 4 . 1 5 ) 
SLQ Theory/s ki l l  acqui s i ti on 38 . 67 ( 2 . 94 )  37 . 96 ( 4 . 28 )  40 . 30 ( 4 . 57 )  40 . 66 ( 2 . 89 )  
POI  = Personal  Ori entati on I n ventory ,  SLQ = Superv i sory Leve l s Questi onna i re .  
w 
(X) 
Tabl e 2 .  Summa ry Tabl e for Ana lys i s of Va ri ance for the 7 Dependent Va ri abl es . 
Sum of 
De�endent Va ri abl e Square s  df 
PO I -Ti me competence 47 . 49 3 
POI - I nner-d i rectedness  383 . 66 3 
Superv i sed counse l i ng 
experi ence 228 13 . 85 3 
Un superv i sed counsel i ng 
experi ence 419127 . 31 3 
SLQ-Se l f-awa renes s  183 . 97 3 
SLQ- Dependency-autonomy 235 . 03 3 
SLQ-Theory/Ski l l  acqu i s i ti on 1 1 1 . 99 3 
Mean  Square 
Between · 
1 5 . 83 
127 . 89 
7604 . 62 
139709 . 10 
6 1 . 32 
78 . 34 
37 . 33 
Mea n  Squa re 
· Wi thi n · 
10 . 08 
1 52 . 16 
2880 . 55 
30540 . 54 
22 . 13 
29 . 48 
14 . 60 
. 
. . . 
. 
. 
F ·  
1 . 57 
0 . 84 
2 . 64 
4 . 57 
2 . 77 
2 . 66 
2 . 56 
p . - .  
0 . 2021  
0 . 4784 
0 . 0 547 
0 . 00 55* 
0 . 0466* 
0 . 0535 
0 . 0605 
POI  = Personal  Ori entati on I nventory ,  SLQ = Superv i sory Leve l s Questi onna i re ,  * = Si gn i fi cant 
at  . 05 a l pha l eve l . 
w 
U) 
for thi s var iab l e .  From the res ul ts of the Duncan ' s  Mu l t i p l e  Range 
test , i t  was a l so conc l uded that l evel four  counse l ors have s i gn i f i ­
cantl y more wee ks of un s upe rv i sed counse l i ng experi ence than l eve l 
three counse l ors . Leve l one , l eve l two , and l evel fou r  coun se l ors 
d i d  not have s i gn i f i cant d i fferences i n  number of weeks of unsuper­
v i sed coun se l i ng experi ence . No s i gn i fi cant d i fferences were . found 
on POI  i nner-d i rectedness  scores , POI t i me competence scores , SLQ 
dependency- autonomy scores , SLQ theory/s ki l l  acqu i s i ti on scores , 
and wee ks of superv i sed counse l i ng experi ence ( Tabl e 2 ) . 
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CHAPTER I V  
D I SCUSS I ON 
The fi ndi ngs of thi s i nvesti gati on are d i scussed i n  thi s 
chapter . Fi rst , the genera l  l i mi tat ion s  of the study wi l l  be pre­
sented . Next wi l l  be a di scus s i on of the resu l ts of the seven ma i n  
hypotheses that we re tested . Severa l suppl ementary ana l yses of 
the data wi l l  a l so be presented . The chapter wi l l  c l ose wi th a 
bri ef statement about the i mpl i cati ons of the study and suggesti on s 
for future research . 
Genera l L imi tati on s  
The des i gn o f  the study i s  c l as s i fi ed a s  descri pti ve . There­
fore , cause- and-effect conc l us i ons  cannot be drawn from the res ul ts 
( Huc k , Cormi er , & Bounds , 1974 ) .  One poss i b l e source of vari ance 
i n  thi s research  comes from the many di fferent superv i sors who 
parti c i pated i n  the study . One superv i sor ' s  l eve l fou r  ra ted counsel or 
may be another ' s  level three rated coun selor . Supervi sors were 
requ i red to have a mi n i mum of 1 hour of i nd i vi dual  superv i s i on for 
at l east  5 wee ks wi th the supervi see they were ra ti ng . The descri pti ve 
nature of thi s study , however , di d not a l l ow for control over super­
vi sor vari ance i n  rat i ngs . 
Another prob l em of thi s study was the l ack  of equa l di stri buti on 
of counse l ors across  the four  counse l or deve l opment l eve l s. Whi l e  
4 1  
l eve l s two ( n=24 ) , three ( n=20 ) , and four  ( n =29 )  were re l ati ve l y  
equa l i n  number ,  l eve l one was q u i te l ow ( n= 6 ) . A l though these 
numbers were suffi c i ent to a l l ow for use of the one-way MANOVA , 
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the genera l i zabi l i ty of these fi ndi ngs  i s  l i mi ted by the sma l l n umber 
of l eve l one counse l ors .  
One other l imi tati on of thi s study i s  the l ow re l i abi l i ty 
scores for the three SLQ subsca l es .  Cron bach • s  a l pha coeffi c i ents 
for the th ree subsca l es we re--se l f-awa reness . 55 ,  dependency-a utonomy 
. 76 ,  and theory/ski l l s  acqu i s i t i on . 67 ( McNei l ,  Sto l tenberg , & P ierce , 
1985 ) .  These coeffi c i ents are not i nd i cati ve of a h i gh l y re l i ab l e 
i n strument . 
Di scuss i on 
Hypothes i s One 
There wi l l  be s i gn i fi cant d i ffe rences between coun se l ors 
at the four counse l or  devel opment l eve l s on POI t ime competence 
scores . 
The one-way ANOVA d i d not show any s i gn i f i cant di fferences  
between coun se l ors at the four l eve l s of counsel or deve l opment  on  
the Por • s  t ime competence sca l e .  I t  appears that l eve l of coun se l or 
de ve l opment i s  not re l ated to whether an i nd i v i dua l l i ves  more i n  
the present , or  i s  more concerned wi th past o r  fut ure events . Whi l e  
the resu l ts di d not yi el d stati sti cal l y  si gn i fi cant d i fferences , 
i t  i s  i nterest i ng to note that the POI  t ime competenc� mean scores 
for the four l evel s of coun se l or devel opment  were in the predi cted 
order . 
Hypothes i s  Two 
The re wi l l  be s i gn i fi cant d i ffe rences between counse l ors 
at the four counse l or  deve l opment l eve l s on POI i nner-d i rectedness 
scores . 
Aga i n ,  the one-way ANOVA d id  not show any s i gn i fi cant d i ffer­
ences between coun se l ors at the four l eve l s of counse l or deve l opment 
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on the POI ' s  i nner-d i rectedness  scal e .  These fi nd i ngs seem to i nd i cate . 
that a person ' s  tendency to fo l l ow i nterna l i zed pri nc i p l es and mot i va­
ti on s  or a tendency to l ook  outs i de h imse l f or herse l f  for d i rect i on 
i s  not rel ated to hi s or her l evel of counse l o r  deve l opment . Al though 
stat i sti ca l  d i fferences di d not exi st between the POI i nner-d i rectedness  
mean scores fo r the  fou r l eve l s of  coun se l or devel opment , the  mean 
scores for the four  groups were on ce aga i n in the pred i cted order . 
Hypothes i s Three 
The re wi l l  be s i gn i fi can t d i ffe rences between counse l ors 
at the four counse l or deve l opment · l eve l s on amount of superv i sed 
coun se l i ng experi ence . 
The one-way ANOVA d i d not yi e l d stati sti cal l y  s i gn i fi cant 
re su l ts; however , the p va l ue wa s qui te cl ose to the . 05 l evel  of 
s i gn i fi cance ( p  = . 0547 ) .  These res u l ts , stri ct l y  con s i dered , do 
not l end support for the hypothes i s that amount of supervi sed counse l ­
i ng expe ri ence i s  re l a ted to l evel of counse l or devel opment . Th i s  
nons i gn i fi cant res u l t i s  i ncon si stent wi th Wi l ey ' s ( 1983 ) study 
wh i c h used the DLDS to determi ne l eve l of coun se l or deve l opmen t .  
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She found that superv i see l evel of deve l opment was s i gn i fi cantl y 
correl ated to amount of supervi sed coun sel i ng experi ence for counse l ­
i ng psychol ogy tra i nees . I n  the present study the l evel four  counse l or 
mean number of wee ks was at l east  23 wee ks greater than any other 
counsel or l eve l . However , the mean number of wee ks was not stat i s­
ti cal l y  d i fferent due to the rel at i ve l y  l arge vari ances wi thi n the 
groups on th i s vari abl e .  
Hypothes i s  Four 
There wi l l  be s i gn i fi cant d i fferences between counse l ors 
at  the four counse l or deve l opment l evel s on amount of uns uperv i sed 
counsel i ng experi ence . 
The resu l ts of the one-way ANOVA d i d support thi s hypothesi s .  
The post- hoc Duncan ' s  Mu l t i pl e Range test  showed that l eve l four  
counse l ors have  s i gn i fi cant ly  more wee ks of  uns uperv i sed counse l i ng 
experi ence than l evel  three counse l ors , l evel one counse l ors , and 
l eve l two counse l ors . The mean number of wee ks for l evel four  
counse l ors was 221 . 4 1 ,  l eve l three counsel ors avera ged 53 . 7 5 wee ks , 
while the leve l two counselor mean was 84 . 38 and the level one 
counse l or mean was 100 . 00 .  These resu l ts are a l so i ncon s i stent 
wi th  Wil ey ' s ( 1983 ) study wh i ch showed no s i gn i fi cant d i ffe rences 
between the four  l eve l s of coun se l or deve l opment on amount of unsuper­
v i sed counse l i ng experi ence . From t he res u l ts of the present study 
i t  appears that amount of unsuperv i sed counsel i ng experi ence is 
part i a l l y  re l ated to l evel of counse l or devel opment . 
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Hypothes i s Fi ve 
There wi l l  be s i gn i fi cant d i fferences between counse l ors 
at  the four counse l or devel opment l evel s on SLQ se l f-awareness scores . 
After ana l yz i ng the res ul ts of the one-way ANOVA on the SLQ 
sel f-awareness scores , i t  was determi ned that stati st i ca l  d i ffe rences 
d i d  exi st . The Duncan ' s  Mu l ti pl e Range test was then conducted 
and di ffe rences were found between l evel four  counse l ors (X = 4 1 . 90 )  
and l evel one coun sel ors (X = 36 . 67 )  on SLQ se l f-awareness  score s . 
The mean  score for l evel three counse l o�s was 40 . 35 and the mean  
score for l evel two coun sel ors was 39 . 17 .  I t  seems that l eve l of 
sel f-awareness  tends to i ncrease as  counse l ors move from l ower l eve l s  
of coun sel or devel opment to hi gher l evel s .  These fi ndi ngs  are con­
si stent wi th  the resul ts of McNe i l et a l . ( 1985 ) i n  the i r  study 
of the SLQ wi th counse l i ng and c l i n i ca l  psychol ogy students . 
Hypothes i s  Si x 
There wi l l  be s i gn i fi cant d i fferences between counse l ors 
at  the four counse l or deve l opment l eve l s  on SLQ dependency-autonomy 
scores . 
The one-way ANOVA d i d not show stati sti cal l y  si gn i fi cant 
di fferences . Th i s  hypothes i s  was not supported . However , the p 
val ue wa s c l ose to the . 05 l eve l of s i gn i fi cance { p  = . 0535 ) . From 
the res ul ts of thi s data i t  appears that no re l at i onsh i p exi sts 
between l eve l of coun se l or deve l opment and SLQ dependency-autonomy 
scores . These fi ndi ngs are not con s i stent wi th the work of McNei l 
et a l . ( 1985 ) who found a stati sti cal l y  s i gn i fi cant re l ati onsh i p 
between hi gher SLQ dependency-autonomy scores and more counsel i ng 
experi ence for coun sel i ng and cl i n i ca l  psychol ogy students . 
Hypothes i s Seven 
There wi l l  be s i gn i fi cant d i fferences between coun se l ors 
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at the four coun se l or devel opment l evel s on SLQ theory/s ki l l  acqui s i ­
ti on scores . 
Ana l ys i s of the one-way ANOVA revea l ed that the p val ue ( p  
= . 0605 ) wa s c l ose to the establ i shed l evel of s i gn i fi cance but 
i t  d i d  not meet thi s standard . These l ack  of s i gn i fi cant d i fferences 
we re i ncons i stent wi th  resul ts obta i ned by McNei l et a l . ( 1985 ) 
us i ng  the SLQ . They found that i ncreased SLQ theory/s ki l l acqu i s i t i on 
scores were re l ated to greater l eve l s of counsel or experi ence . 
Th i s  ana l ys i s of the seven hypotheses revea l ed that on l y  
two hypotheses were supported by the data . From these fi ndi ngs 
i t  can be suggested that i ncreased amounts of unsupervi sed counsel i ng 
experi ence and h i gher l evel of SLQ se l f- awareness scores  are re l ated 
to h i gher l evel s of coun se l or devel opment . 
The resul ts of both hypotheses dea l i ng wi th  sel f-actua l i zati on 
a s  measured by the POI showed a s l i ght i n crease i n  mean  scores  i n  
the predi cted di recti on across  the four l evel s of coun sel or devel op­
ment , however ,  these i ncreases were not at  a l l cl ose to bei ng stati s­
ti cal l y  si gn i fi cant . These fi nd i ngs  l ead to severa l  poss i bl e  tentati ve 
conc l us i ons . I t  may be the case that l evel of sel f-actua l i zati on 
does not i nfl uence one • s  l evel of counse l or devel opment . I t  may 
also be that the PO I is not the best instrument for measuring level 
of self-actualization with a more psychologically sophisticated 
population as used in this study ( Tosi & Lindamood, 197 5). 
Supplementary Analyses 
While the results of the two hypotheses dealing with the 
POI were not close to being statistically significant, the other 
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three non-significant hypotheses were all within roughly one one­
hundredth of a p value point of being significant. Due to the imprecise 
nature of the instruments used and the arbitrary selection of the 
. 0 5 level of significance, it was decided that a supplementary analysis 
would be conducted on these three hypotheses. 
The supplementary analysis consisted of changing the level 
of significance on the one-way ANOVA and the post-hoc Duncan • s  Multiple 
Range test from . 05 to . 10. This level of significance was used 
because the computer program for Duncan•s Multiple Range test can 
only be changed in increments of . 05 ( SAS, 1982) : The results of 
this supplemental analysis involving hypotheses three, six, and 
seven will be discussed. 
Hypothesis Three 
There will be significant differences between counselors 
at the four counselor development levels on amount of supervised 
counseling experience . 
With the change in significance level, the results of the 
one-way ANOVA were supportive of this hypothesis. The post-hoc 
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Duncan ' s  Mu l ti p l e  Range test i nd i cated that there were s i gn i fi cant 
di ffe rences between the means  of l evel four  counse l ors (X = . 78 . 79 )  
and the means  of l eve l two counsel ors (X = 38 . 63 )  on amount of super­
vi sed counsel i ng experi ence. Level four , l e vel one (X = 55 . 67 ) , 
and l evel three co unse l ors (X = 50 . 10 )  were not found to have stat i s­
ti ca l l y  s i gn i fi cant di fferences in  amount of supervi sed coun se l i ng 
experi en ce. The resu l ts of thi s hypothes i s  test provi de parti al  
su pport for the coun se l or compl exi ty model .  These fi ndi ngs are 
mo re cons i sten t wi th Wi l ey ' s ( 1983 ) resu l ts and they offer empi ri ca l 
su pport for the i dea that amount of supervi sed counsel i n g experi ence 
has some re l ati on shi p wi th l evel of co unse l or deve l opment. 
Hypothes i s  Si x 
There wi l l  be s i gn i fi cant di fferences between counse l ors 
at the four coun sel or deve l opment l eve l s on SLQ dependency-a utonomy 
scores. 
After the a l pha l evel was changed , the resu l ts of the one-way 
ANOVA provi ded support for thi s hypothes i s. The Duncan ' s  Mu l t i p l e  
Range test showed that level four counselors mean scores (X = 44 . 45 )  
we re si gn i fi cantl y d i fferent from l eve l two coun se l ors mean scores 
(X = 40 . 38 )  on the SLQ sca l e. Level four , l evel three (X = 41 . 65 ) , 
and l evel one (X = 41 . 50 )  counselors' scores were not stat i sti cal l y  
di fferent. These resu l ts are pa rt i a l l y  supporti ve of the co unse l or 
comp l exi ty model and  they are s imi l ar to  the fi nd i ngs  reported by 
McNei l et a l .  ( 1985 ) i n  thei r study of the SLQ. 
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Hypothes i s Seven 
There wi l l  be si gn i fi cant di ffe rences between counse l ors 
at the four coun se l o r devel opment  l eve l s on SLQ theory/ski l l s  acqui s i ­
ti on scores . 
Wi th the chan ged al pha l evel the re su l ts of the one-way ANOVA 
we re supporti ve of thi s hypothes i s .  Resu l ts of the Duncan ' s  Mu l ti pl e 
Range te st poi nted out s i gn i fi cant di ffe rences between l evel fou r  
coun sel ors (X = 40. 6 5 )  and l eve l two cou nsel ors (X = 37 . 96 )  on SLQ 
theory/s ki l l  acqu i si ti on mean scores . No stati sti ca l l y  si gn i fi can t 
di fferences  were found between l eve l four ,  l eve l three (X = 40 . 30 ) , 
and l eve l one counse l ors (X = 38 . 67 )  mean scores . These fi ndi ngs  
are pa rt i a l l y  supporti ve of  the  counsel or compl exi ty model . The 
re su l ts are al so more con s i stent wi th McNei l et al . ' s  ( 1985 ) researc h . 
From the ori gi na l data anal ys i s and the suppl emental  data 
an a l ys i s ,  some genera l statements can be made about thi s study . 
If  a ca se can be made for i ncreasi ng  the a l pha l eve l i n  thi s study 
to approxi mate l y  . 06 ,  then fi ve of the seven hypotheses we re suppo rted 
by the data . These hypotheses i nc l uded al l three SLQ scal es and 
both supervi sed and unsupervi sed counse l i ng experi ence . Perhaps 
the mo st revea l i ng fi ndi ng from the study is that SLQ subsca l e s 
and coun se l i ng experi ence we re found to be con si stent wi th the counsel or 
comp l exi ty model whi l e  the two POI sca l es di d not yi el d re su l ts 
wh i ch we re suppo rti ve of thi s model . Whi l e  there appears to be 
a sound theoreti ca l bas i s  to l i n k  the counse l or comp l exi ty model 
wi th se l f- actual i zati on theory ,  the empi ri cal  resu l ts  of thi s study 
do not provi de support for thi s conc l usi on .  From these res u l ts 
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i t  can be suggested that l evel of counse l or deve l opment ha s l i ttl e 
re l ati on shi p wi th an i nd i v i dual ' s  movement toward se l f- actua l i z ati on . 
One addi ti ona l  suppl ementa l data anal ysi s was condu cted . · 
I n s tead of ana l yz i ng the data by the fou r  counse l or deve l opment 
l eve l s ,  subjects were grouped by counse l or l eve l i n  tra i n i ng .  I n  
previ ous studi es supervi sees were grouped by l eve l i n  tra i n i ng { Fri ed­
l ander & Snyder ,  1983; Heppner. & Roeh l ke ,  1984; Mi ars et al . ,  1983; 
Re i si ng & Dan i e l s ,  1983; Zahner & McDa vi s ,  1980 ).  I n  the present 
re sea rch , l eve l i n  tra i n i ng was di v i ded i nto fi rst year  Ma ster ' s  
students ,  second yea r  Ma ster ' s  students , fi rst year  doctora l students , 
second year  doctora l students , and doctora l  i ntern s . U s i ng thi s 
method of groupi ng subjects , the numbe r of subjects i n  each group 
wa s as fo l l ows : fi rst year  Ma ster ' s  { n  = 36 ) ,  second year Ma ster ' s  
{ n  = 16 ) ,  fi rst year doctora l { n  = 13 ) ,  second year  doctora l { n  
= 7 ) , and doctora l  i nte rn s  { n  = 7 ) .  The seven hypotheses wi l l  be 
revi ewed after anal yz i ng the data ba sed on counsel or ' s  l evel i n  
tra i n i ng { see Append i ces I and J for summa ry of re su l ts ) .  
Hypothe si s One 
The re wi l l  be s i gn i fi cant d i ffe rences between counse l ors 
at the fi ve l evel s i n  trai n i ng on POI  t ime competence scores . 
The one-way ANOVA d i d not show any si gn i fi cant di ffe ren ces 
between mean scores of coun se l ors at the fi ve l evel s i n  trai n i ng 
on the POI ' s  time competence sca l e .  Th i s hypothes i s  was not supported . 
Hypothes i s Two 
There wi l l  be s i gn i fi cant . d i ffe rences between coun sel ors 
at the fi ve l eve l s i n  trai n i ng on POI i nner-di rectedness  scores . 
The resu l ts of the one-way ANOVA di d support thi s hypothe si s 
( p  = . 0 132 ) . The post-hoc Duncan ' s  Mul t i p l e Range test showed tha t 
mean scores  of docto ra l i ntern s (X = 99 . 00 )  and fi rst year doctora l 
st udents (X = 99 . 38 )  were s i gn i fi cant ly  hi gher on the POI  i nner­
di rectedness  scal e than mean scores  of secon d year doctora l students 
(X = 88 . 00 ) , fi rst yea r  Ma ster ' s  students  (X = 87 . 50 ) , and second 
year  Mas ter ' s  studen ts (X = 87 . 44 ) . From these resu l ts i t  can be 
suggested that doctora l  i ntern s ' and fi rst year  doctoral students ' 
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POI  mean scores are re l ated to  bei ng i nner-d i rected , and  therefore 
mo re sel f- actua l i zed than second yea r  doctora l  students ' mean  scores , 
fi rst year  Master ' s  students ' mean scores , and second year  Master ' s  
students ' mean score s  on the POI . I t  was unexpected to fi nd that 
second yea r  doctora l students mean scores  we re more s i mi l a r to fi rst 
and second yea r  Ma ster ' s  students ' mean  scores , whi l e  doctoral  i nterns ' 
and fi rst year doctora l  students ' average scores were si gn i f i cantl y 
hi gher than the other three groups . 
Hypothes i s  Three 
There wi l l  be s i gn i fi cant d i ffe rences between coun se l ors 
at the fi ve l eve l s i n  tra i n i ng on amount of superv i sed counsel i n g 
expe ri ence . 
Al though the one-way ANOVA was si gn i fi cant at the . 000 1 l eve l , 
these resu l ts we re expected beca use the me thod for establ i s hi ng  
groups was based upon l eve l i n  trai n i ng .  
Hypothes i s  Four  
The re wi l l  be  s i gn i fi cant d i fferences between counse l ors 
at the fi ve l evel s i n  trai ni ng on amount of unsuperv i sed coun se l i n g 
experi ence . 
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The resu l ts of the one-way ANOVA we re support i ve of the 
hypothes i s .  The Duncan's Mul ti p l e Range test  i nd i cated that docto ra l  
i n tern s (X = 296. 43 ) had s i gn i fi cantly more weeks of · uns upervi sed 
coun sel i ng experi ence than d i d  secon d year Master ' s  students (X 
= 109. 38 ) ,  fi rst yea r  Ma ster ' s  students (X = 92. 36 ) , or  second year  
doctora l student s  (X = 14. 29 ). Fi rst year  doctora l  studen ts (X 
= 223. 08 ) had si gn i fi cantl y more mean  weeks  of uns upervi sed counse l i ng 
experi ence than second yea r  doctora l students. It i s  i nteresti ng  
to  note that a l though doctora l  i ntern s had more unsupervi sed counse l ­
i n g experi ence ( a pproxi mate ly  296 weeks ) ,  second year  doctora l students 
had the l east amount of unsuperv i sed counsel i ng experi ence ( approxi­
mate l y  14  weeks ) .  Thi s  fi ndi n g  i s  s urpri s i ng  and no apparent reason 
can be found to exp l ai n these di fferen ces . 
Hypothes i s Fi ve 
The re wi l l  be s i gn i fi cant d i fferences between counsel ors 
at the fi ve l eve l s i n  tra i n i ng on SLQ se l f-awa reness scores . 
An exami nati on of the resu l ts of the one-way ANOVA revea l ed 
that the data di d not support thi s hypothe s i s .  
Hypothe s i s Si x 
There wi l l  be s i gn i fi cant d i fferences between counsel ors 
at the fi ve l evel s i n  tra i n i ng on SLQ dependency-a utonomy scores . 
The one-way ANOVA resu l ts were not si gn i fi cant at the . 05 
a l pha l eve l . However , i f  the . 10 a l pha l e ve l were used , then thi s 
hypothesi s woul d  be supported by the data ( p  = . 07 10 ) .  The Duncan ' s  
Mu l ti pl e Range test i ndi cated that doctora l  i n terns (X = 45. 57 ) ,  
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fi rst year  doctora l students (X = 43 . 6 1 ) , second yea r  Ma ster ' s  students 
(X = 41 . 83 ) , and fi rst year  Ma ster ' s  students (X = 41 . 83 )  had 
s i gn i fi cantl y hi ghe r  SLQ dependency-autonomy scores than did second 
yea r doctora l students (X = 37 . 57 ) .  These fi ndi ngs are unexpected 
and are s i mi l a r to fi ndi ngs i n  hypothes i s fi ve whi ch dea l s wi th 
unsupervi sed coun se l i ng experi ence . Stol tenberg ( 198 1 )  hypothe s i zes 
that  coun sel or tra i nees may temporari l y  regres s  in l eve l of counse l or 
deve l opment when they are pl aced i n  a new and threaten i n g en vi ronment , 
however ,  thi s regress i on wou l d  seem to be more l i ke l y  to occ ur duri ng  
the potent i al l y  threaten i ng i n te rn sh i p experi ence i n stead of duri ng 
second yea r  doctora l practi cum .  I t  may be that somethi ng  wa s occurri ng  
to  second year  doctora l students in  thi s study whi ch was re l ated 
to thei r i ncreased dependency scores . 
Hypothes i s  Seven 
There wi l l  be s i gn i fi cant d i ffe rences between counse l ors 
at the fi ve l eve l s i n  tra i n i ng on SLQ theory/s ki l l s  acq u i s i ti on 
scores . 
Thi s hypothes i s  was not supported by the res u l ts of the one-way 
ANOVA . 
From the anal ysi s of the data us i ng l eve l i n  trai n i ng as  
the  dete rmi nant for groups , some genera l  statements can  be  made . 
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Al though the POI t ime competence hypothes i s  was unsupported , the 
POI i nner-d i rectednes s hypothes i s  was supported . · Further ana l ys i s 
s howed that doctora l i nterns  and fi rst year doctora l students had 
h i gher mean scores on the POI  i nner-d i rectednes s sca l e than tra i nees 
at  the other three l eve l s  i n  tra i n i n g .  The resul ts of hypothes i s  
three were expected due to the way tra i nees were cl a ss i f ied accord i ng  
to  l eve l in  tra i n i ng .  Ana l ys i s of  hypothe s i s four  showed that doctora l 
i nterns had s i gn i fi cantl y more mean weeks of unsupervi sed counsel i ng 
experi ence than d i d  fi rst and second year Master ' s  students · and 
second yea r  doctora l students . From the ana l ys i s  i t  was a l so found 
that fi rst year doctora l students had s i gn i fi cantl y more mean weeks 
of unsuperv i sed counsel i ng experi ence than d i d second year  doctora l 
students . On l y  one of the three hypotheses i nvol vi ng the SLQ was 
s uppo rted , and thi s hypothes i s wou l d  not have been supported at  
the . 05 a l pha l evel , on l y  the . 10 l evel . Post- hoc ana l yses showed 
that second year  doctora l students scored s i gn i fi cantl y l ower on 
mean  SLQ dependency- autonomy scores than the other four  groups . 
Th i s  fi ndi ng was unexpected . 
Imp l i cati ons 
The ma i n  purpose of thi s study was to test  for di fferences 
i n  l eve l of sel f- actua l i zati on , as  measured by the POI , of coun sel or 
trai nees at  four l evel s of counse l or devel opment determi ned by the 
counse l or compl exi ty model . No s i gn i fi cant d i fferences were found 
between the four  l evel s of coun se l or devel opment on two PO I sca l es 
meas uri ng  sel f- actua l i zat i on . From these fi ndi ngs i t  appears that 
there is  no substanti a l  re l ati onsh i p  between l eve l of counse l or 
devel opment and l eve l of se l f- actua l i zati on . 
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Another centra l  questi on in thi s study dea l t wi th  the re l ati on­
s h i p between l eve l of coun se l or tra i nee deve l opment and amount of 
previ ous counse l i ng experi ence . Hypotheses perta i n i ng to the amount 
of superv i sed and non- s upervi sed coun se l i ng experi ence and l evel  
of coun se l or devel opment were supported by the data . I n  genera l , 
a re l at i ons h i p does seem to exi st between the amount of superv i sed 
and non- superv i sed coun sel i ng experi ence and tra i nees • l evel  of 
coun se l or deve l opment . Hi gher l eve l s of coun se l or devel opment appear 
to be re l ated to more coun sel i ng experi ence . 
The l a st major questi on i n  thi s research  focused on the rel a­
ti onshi p between tra i nees • l eve l of coun se l or devel opment and the i r  
percepti ons  of themse l ves , a s  meas ured by the SLQ .  I t  was found 
that hi gher l eve l s  of counse l or devel opment were associ ated wi th  
i ncrea sed mean scores in  counse l or tra i nee se l f-awa renes s , dependency­
autonomy , and theory/s ki l l  acqu i si ti on .  These fi nd i ngs provi de 
support for the counse l or compl exi ty mode l . 
Wh i l e  coun se l or tra i nees • l evel  of se l f- actua l i zati on does 
not appea r  to be re l ated to l eve l of counsel or devel opment ,  suppl e­
menta l  ana l yses based on tra i nees • l evel i n  tra i n i ng d i d reveal 
d i fferences between counse l or tra i n i ng groups on mean POI  i nner­
d i rectedness  scores . Doctora l i nterns  and fi rst year  doctora l students 
had s i gn i fi cant l y  h i ghe r  mean scores than d i d  second year  doctora l 
students , fi rst yea r  Ma ster ' s  students , and second year  Master ' s  
students . From these resu l ts i t  can be suggested that h i ghe r  l evel s 
i n  counsel or tra i n i n g seem to be rel ated to hi gher l eve l s of se l f­
actua l i z ati on , except for second yea r  doctoral students . I t  i s  
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puzz l i ng that the second yea r  doctora l students ' mean  i nner-di rectedne ss 
score was more s i mi l ar to Ma ster ' s  students ' mean  scores . An exami na­
ti on of the raw data reveal ed no obv i ous  exp l anati on for thi s 
unexpected fi ndi ng . 
Other suppl ementa l  anal yses of the data , based on tra i nees • 
l eve l i n  tra i n i n g , revea l ed the fo l l owi n g  resu l ts .  No s i gn i fi cant 
re su l ts we re found between mean  scores for the fi ve l evel s i n  tra i n i ng 
on the POI t i me competence sca l e ,  the SLQ sel f-awa reness scal e ,  
and the SLQ theory/s ki l l s  acqu i s i t i on scal e .  However ,  s i gn i fi cant 
di fferences between the l evel in  tra i n i ng means were found on super­
vi sed counse l i ng experi ence , non- s uperv i sed coun se l i ng experi ence , 
and the SLQ dependency-autonomy sca l e .  I t  was expected that d i f­
fe rences wou l d  be found between groups on amount of superv i sed counsel ­
i n g experi ence because thi s factor was used to determi ne the fi ve 
di fferent  groups . The ana l yse s of data based on l eve l i n  trai n i ng 
yi e l ded fi ndi ngs whi ch can be i nterpreted to suggest  that hi gher 
l eve l s  i n  trai n i ng are rel ated to i ncreased amounts of non- s upervi sed 
coun se l i ng experi ence . Al so , a re l a ti on shi p seems to exi st  between 
l evel s in  trai n i ng and scores  by tra i nees on  the SLQ dependency­
autonomy sca l e .  H i gher  l eve l s i n  tra i n i ng were as soc i ated wi th 
hi gher  mean  dependency-autonomy scores on the SLQ . I t  can be 
suggested from these fi ndi ngs that supervi sees at hi gher l eve l s 
i n  trai n i ng are mo re autonomous . 
Two methods we re used to cl ass i fy counsel or tra i nees i n  thi s 
study . The pri ma ry method used superv i sors to rate the l eve l of 
counsel or deve l opment  of the i r  supervi sees by means of the DLDS . 
Wi l ey•s ( 1983 ) research has been the on l y  other study dea l i n g wi th 
l eve l of counsel or deve l opment to use thi s method of c l ass i fi cati on . 
The second method of c l ass i fi cat i on empl oyed i n  thi s study was based 
on supervi sees• l eve l i n  tra i n i ng .  The majori ty of re search dea l i ng 
wi th supervi s i on ha s used supe rv i sees• l evel i n  tra i n i ng as the 
cri teri a for formi ng groups ( Heppne r & Roehl ke , 1984; Mi ars et a l . ,  
1983; Worthi ngton , 1984 ).  
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The two methods of cl ass i fyi ng superv i sees each have advantages 
and di sadvantages . The l eve l in tra i n i ng c l ass i fi cati on a l l ows 
for c l early defi ned categori es and it i s  easy to use . The DLDS 
rat i ng of tra i nee l eve l of counse l or deve l opment by the superv i sor 
a l l ows for a more pe rson al  and i nd i vi dua l i zed assessment of the 
tra i nee by someone who i s  assumed to have a good understandi ng of 
superv i s i on theory and practi ce .  The ma i n  d i sadvantage of the l evel 
i n  tra i n i ng cl a s s i fi cati on i s  that i t  fa i l s  to con s i der  other factors 
( e . g . , persona l  maturi ty ,  age , previ ous  counsel i ng experi ence ) whi ch 
may have i nfl uen ced tra i nees• l eve l of counse l or devel opment .  The 
pri mary di sadvantage of us i ng superv i sor rat i ngs of trai nees i s  
re l ated to us i ng an i n strument ( DLDS ) to c l ass i fy l evel s of counse l or 
deve l opment . Any such  i nstrument has attend i ng va l i d i ty and rel i abi l ­
i ty questi on s .  
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As stated earl i er ,  the l eve l of coun sel or devel opment c l ass i fi ­
cati on yi e l ded s i gn i fi cant resu l ts ( �  = . 06 )  o n  fi ve of the se ven 
hypotheses. The fi ve hypotheses whi ch we re supported by the data 
dea l t wi th amount of supervi sed coun se l i ng experi ence , amount of 
non- superv i sed counsel i ng expe ri ence , supervi sees ' SLQ se l f- awareness 
scores , dependency-a utonomy scores , and theo ry/ski l l  acq ui s i t i on 
scores. 
Ana l ysi s of the data based on the l eve l i n  tra i n i ng c l a s s i fi ca­
ti on when reana l yzed at the . 0 1 al pha l eve l yi e l ded resu l ts whi ch 
were supporti ve of fou r  of the seven hypotheses. These four hypotheses 
focu sed on SLQ dependency-autonomy scores , POI i nner-di rectednes s  
scores , amount of non - superv i sed counse l i ng experi ence , and amount 
of supervi sed coun se l i ng experi ence. Due to the nature of thi s 
c l as s i fi cati on system , i t  wa s expected that the hypothes i s dea l i ng 
wi th amount of supervi sed counse l i ng experi ence wou l d  be supported. 
If the hypothes i s  dea l i ng wi th superv i sed coun se l i ng experi ence 
i s  exc l uded , then the l eve l i n  tra i n i ng c l ass i f i cation  produced 
s i gn i fi cant resu l t s  on three of the s i x hypotheses. 
Another way of look i ng  at the two ways of class i fi cat i on 
i s  to exami ne how often the l eve l means  of each hypothes i s test 
we re i n  the pred i cted order for each factor ( e. g. , DLDS l eve l one 
mean was the l owes t  of the fou r  means  on hypothes i s  one , l eve l two 
mean was the second l owest , etc. ). The DLDS wa s compri sed of fou r  
l evels whi l e  the l evel i n  trai n i ng c l a s s i fi cati on had fi ve l eve l s .  
An overa l l exami nati on of the data s howed that the DLDS correct l y  
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pred i cted 19 of the 28 ( 4  l eve l s  x 7 hypotheses ) poss i b l e  l eve l 
p l acements . The l eve l i n  tra i n i ng c l ass i fi cati on correct l y  pred i cted 
order by l eve l ( e . g . , fi rs t year Ma ster ' s  mean score was the l owest  
of  the fi ve means scores for POI i nner-di rectedness scores ) for 
6 of the 30 l eve l s  ( 5  l evel s x 6 hypotheses-- the supervi sed counsel i ng 
hypothes i s  was excl uded due to the nature of the c l ass i fi cati on 
system ) .  
A con s i stent fi ndi ng  i n  thi s study i s  that for the l eve l 
of coun sel or devel opment  c l a ss i fi cati on , l eve l four mean scores 
were cons i sten t ly  the hi ghest scores on the seven dependent vari abl es . 
I t  was hypothes i zed that l evel four  mean scores wou l d  be the h i ghest , 
so thi s porti on of the study supported the counsel or compl exi ty 
mode l . There were i ncon s i stenc i es , however , i n  the mean scores 
of the other three counsel or deve l opment l evel s .  On three of the 
hypotheses whi ch had s i gn i fi cant d i fferences-- SLQ dependency- autonomy , 
SLQ theory/s ki l l  acq ui s i ti on , and superv i sed counse l i ng experi ence--the 
l eve l four mean scores were si gn i fi cant ly  d i fferent , i n  the pred i cted 
di recti on , from the l eve l two mean scores . However , the l eve l four  
mean scores  were not  s i gn i fi cant ly  d i ffe rent  from l eve l three and 
l eve l one mean scores . The se fi ndi ngs were unexpected . For the 
SLQ se l f-awarene ss hypothes i s ,  a l l of the mean scores were i n  the 
pred i cted order wi th on l y  the l eve l fo ur mean be i ng s i gn i fi cantl y 
di fferent  from the l eve l one mean score . On the non- superv i sed 
coun se l i ng experi ence hypothesi s ,  l eve l four  mean scores were s i gn i fi ­
cantl y d i ffe rent  i n  the predi cted di recti on from the other th ree 
mean  scores . I t  was surpri si ng to fi nd that the l eve l one mean 
score was hi gher on thi s vari ab l e  than the l eve l two and l eve l three 
mean  scores . Thi s pattern of i n con s i stency among the mean scores 
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of the three l owe r l eve l s of the cou nse l or compl exi ty model i s  puzz l i ng .  
Severa l reasons can be proposed regard i ng the i ncon s i stent 
order  in  the mean  scores of the three l ower l eve l s of counse l or 
deve l opment . The fi rst reason can be attri buted to the poss i b l e  
i nadequacy of the measuri ng i nstruments . Both the DLDS and the 
SLQ are new i nstruments and a l though some re l i abi l i ty and va l i d i ty 
evi dence i s  ava i l a bl e on them , they need further testi ng and more 
refi nemen t .  The second rea son whi c h  may have affected the res u l ts 
was the surpri s i ng l y  l ow number ( N=6 ) of l eve l one· counse l ors . 
Al though thi s numbe r wa s l a rge enough to a l l ow for the MANOVA pro­
ced ure , thi s group may not have been representati ve of l eve l one 
counse l ors .  I n  future stud i es s imi l a r to thi s one , resea rche rs 
s hou l d ta ke steps to i n sure that a representati ve n umber of l eve l 
one coun sel ors i s · i nc l uded i n  the sampl e .  
The thi rd reason fo r the i ncon s i stent fi ndi ngs may be found 
in  Sto l tenberg ' s  ( 198 1 )  des cri pti on of the l eve l two cou nse l or . 
He states that the pri ma ry i ssue for the l eve l  two counse l or centers 
a round dependency-autonomy confl i cts . I t  may be the case that l eve l 
two coun sel ors ' dependency-autonomy confl i cts l ead to l ower se l f- report 
scores on i n struments measuri ng dependency-autonomy and theory/s ki l l  
acq u i s i t i on .  The dependency-autonomy confl i cts may have a negati ve 
i mpact on l eve l two counsel ors ' sen se of securi ty as counse l ors , 
wh i ch can be refl ected i n  l ower scores on se l f- report i n struments 
whi ch  assess  factors dea l i ng wi th counse l i ng s k i l l s . Wh i l e  the 
6 1  
POI , where no  d i fferences were found , i s  a l so a sel f- report i n strument , 
i t  tends to assess  broader topi cs dea l i ng wi th sel f-actual i zati on . 
The SLQ , on the other hand , dea l s spec i fi ca l l y  wi th  how the superv i see 
th i n ks , feel s ,  and behaves as a counse l or .  On two of the three 
SLQ scal es , the l evel four  mean score was s i gn i fi cantl y d i fferent 
in  the pred i cted d i recti on than  the mean  score for l evel two counse l ors . 
These two sca l es were dependency-autonomy and theory/s ki l l  acqu i s i t i on .  
The thi rd SLQ sca l e ,  se l f-�wareness , showed s i gn i fi cant d i fferences 
between l evel four  mean scores and l evel one mean  scores . I t  may 
be that the dependency-autonomy confl i cts experi enced by the l evel 
two counse l or do not have a negati ve effect on sel f-awareness . 
Th i s genera l i nte rpretati on i s  not con s i stent wi th  McNe i l et a l . 
( 1985 ) who fou.nd that h i gher l evel trai nees had s i gn i fi cantl y greater 
scores on a l l three SLQ sca l es than tra i nees at  l ower l evel s .  However ,  
i n  McNe i l et a l . • s  study superv i sees were p l aced i nto groups based 
on amount of experi ence . I t  cou l d be that supervi sor rati ngs  ( DLDS ) 
are a more accurate way to rate actua l tra i nee deve l opment than 
the cl a ss i fi cati on based on experi ence . I f  the cl a ss i fi cati on by 
superv i sor i s  more accurate than the c l ass i fi cati on by experi ence 
method , then the superv i sor rati ng may be more sens i t i ve to the 
dependency- autonomy struggl es experi enced by the l eve l two counse l or .  
Th i s  di fference coul d account for the l ower mean scores for the 
l evel two counse l or .  
From the res u l ts of the pri mary and the suppl ementa l data 
anal yses , severa l trends emerged . Both methods of cl ass i fi cati on 
yi e l ded resu l ts wh i ch  supported a re l at ionsh i p between h i gher  l eve l s 
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of coun sel or deve l opment or l evel i n  tra i n i ng , and h i gher mean scores 
for supervi sed counse l i ng experi ence , non- s upervi sed counse l i ng 
experi ence , and the SLQ dependency-autonomy scal e .  I t  appears that 
these three var i abl es are rel ated to hi gher l evel s of counse l or 
deve l opment and counse l or l evel i n  tra i n i ng .  I n  the future , superv i sors 
and researc hers may want  to cons i der  these three vari abl es c l ose l y  
when tryi ng to determi ne counse l or tra i nee l eve l o f  counse l or devel op­
ment . Based on the coun sel or devel opment l evel c l as s i fi cat ion , 
h i gher  mean scores on the SLQ sel f- awarenes s scal e and the SLQ theory/ 
s ki l l  acqu i s i t i on scal e are rel ated to h i gher  l evel s of counsel or 
devel opment .  The l evel i n  tra i n i ng c l ass i fi cati on produced res u l ts 
whi ch  supported a re l at i onsh i p between h i gher l eve l s i n  tra i n i ng 
and h i g her  mean POI  i nner-d i rectedness scores . I n  summary , there 
i s  some evi dence to suggest that superv i sors are more effecti ve 
at c l as s i fyi ng tra i nees l evel of counse l or deve l opment as descri bed 
by Stol tenberg ' s  counse l or compl exi ty mode l than the more wi de l y  
used l evel i n  tra i n i ng c l a s s i fi cati on . 
Future Resea rc h  
Some suggest i ons  for future research  i n  counse l i ng superv i s i on 
wi l l  be presented i n  th i s secti on . Due to the descri pti ve des i gn 
of th i s study , no cause- and-effect conc l u s i ons  can be reached . 
Thi s study fa i l ed to show any si gn i fi cant re l at i on s hi p between l evel 
of sel f- actua l i zati on and l eve l of coun se l or devel opmen t .  Repeati ng 
thi s study wi th another meas ure of sel f- actua l i zati on may be worth­
whi l e .  I t  i s  pos s i b l e  that the POI  i s  not an effecti ve i n strument 
for mea suri ng  sel f- actua l i zati on i n  counse l or tra i nees . 
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From the res u l ts of the data ana l yses i nvol v i ng the superv i sor 
rati ng of tra i nees ' l eve l of counse l or devel opment c l as s i fi cati on 
and the l eve l i n  tra i n i ng c l as s i fi cati on , i t  can be conc l uded that 
the former cl as s i fi cat i on system meri ts further study . Th i s  c l ass i fi ­
cat i on yi e l ded stati sti ca l l y  s i gn i fi cant resu l ts on fi ve of the 
seven hypotheses dea l i ng wi th  counse l or devel opment as descri bed 
by Stol tenberg ' s  counse l or  deve l opment mode l . In future stud i es 
supervi sors ' rati ngs of tra i nees shou l d be ta ken i nto con s i derati on 
when determi n i ng how tra i nees are c l a ss i fi ed i nto groups . I t  may 
be worthwhi l e  to use both methods of c l a ss i fi cati on when  conducti ng 
studi es . Other superv i s i on stud i es dea l i ng wi th  d i fferent vari abl es 
cou l d use thi s dua l c l as s i fi cat ion approac h .  
I f  supervi s i on researchers d i d fo l l ow the aforementi oned 
suggest i ons , severa l other steps shou l d be ta ken . Fi rst , more refi ne­
ment  of the DLDS ( Wi l ey ,  1983 ) wou l d  be needed and other i n struments 
s houl d be devel oped to assess  superv i sees • l eve l of counsel or devel op­
ment . Al so ,  i t  wou l d be he l pfu l i f  superv i s i on researchers cou l d 
establ i s h a standard l evel i n  tra i n i ng cri teri a wh i ch cou l d  be fol l owed 
by peopl e  conducti ng research i n  thi s area . Currentl y ,  many di fferent 
l evel s i n  tra i n i n g have been used to cl as s i fy counse l or tra i nees 
and th i s  l ack  of uni formi ty ma kes genera l i zati ons across stud ies  
di ffi cul t .  
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APPEND I X  A 
SUPERV I SEE INSTRUCTI ONS 
SUPERV I SEE INSTRUCTI ONS 
Than k you for agreei ng to part i c i pate in my di s sertati on 
research . Encl osed i n  thi s fol der a re materi a l s and forms ; pl ease 
fi l l  them out in the order that you fi nd  them in the fo l der . Pl ease 
compl ete thi s form wi thi n one week if poss i b l e .  I f  you have any 
probl ems or questi ons  about the two questi onna i res , the va l ues i n­
ventory , or meeti ng the ti me schedul e ,  pl ease l eave a message for 
me at  6 1 5- 974- 4466 . 
PLEASE COMPLETE THE FOLLOWING  STEPS I N  THE ORDER PRESENTED : 
1 .  Read and s i gn the I nformed Con sent form . 
2 .  Compl ete the Supervi see Demograph i c form . 
3 .  Compl ete the Supervi see Questi onna i re and the Persona l  
Ori entati on I n ventory .  Pl ease compl ete these two i nstruments i n  
the order that you fi nd them i n  you r  fo l der .  
4 .  After you have s i gned the I nformed Consent form and com­
pl eted the Supervi see Demographi c form , the Superv i see Questi onna i re ,  
and the Persona l  Ori entati on I nventory ,  p l ease hand i n  your  fo l der 
to Mrs . Poor , secretary , in  Commun i ty Mental Hea l th .  
5 .  Noti fy your  supervi sor that you have turned i n  a l l materi a l s .  
Than ks aga i n  for your  t ime and effort . 
Toby Weave r  
7 4  
APPEND I X  B 
I NFORMED CONSENT STATEMENT ( SUPERV I SEE ) 
I NFORMED CONSENT ( SUPERV I SEE ) 
You r  pa rti c i pat i on i n  a research study i s  requested . Th i s  
study dea l s wi th  counse l i ng/psychotherapy supervi s i on .  The purpose 
of the study i s  to determi ne certa i n  characteri sti cs  of counse l i ng/ 
psychotherapy tra i nees as reported by the tra i nees and the i r s uper­
vi sors . You wi l l  be a s ked to compl ete one va l ues i nventory and 
two questi onna i res . I t  has ta ken other peop l e  between 50 and 60 
mi n utes to comp l ete these three i n struments . Your cu rrent superv i sor 
wi l l  a l so be as ked to compl ete two questi onna i res . One of these 
questi onna i res wi l l  be about you as  a tra i nee . Ne i ther you nor 
your  supervi sor wi l l  be i nformed of the other ' s  responses i n  th i s 
study .  Resu l ts  from a l l i n struments wi l l  be protected a n d  kept 
confi denti a l . I f  you wou l d l i ke to obta i n  the genera l res u l ts of 
th i s  study , pl ease i nd i cate so by wri ti ng your ma i l i ng address  beneath 
your  pri nted name at  the bottom of th i s form . Than k you for your  
parti c i pati on . 
Statement of Permi s s i on 
I understand that th i s research i s  be i ng conducted by Toby 
Weaver , a doctora l student i n  the Depa rtment of Educati ona l  and 
Counse l i ng Psychol ogy at  The Un i vers i ty of T�nnessee , Knoxvi l l e .  
I have read the above de scri pti on and understand that i t  i s  a truthful  
representat ion of thi s project . I consent to part i c i pati on i n  thi s 
project wi th the understand i ng that my con sent may be wi thdrawn 
76 
77 
at  any t ime wi thout pena l ty .  I fu rther understand that my parti ci pa­
ti on i n  thi s research i s  on a vo l untary ba s i s .  I f  I have questi ons 
regard i ng  part i c i pat i on , I can contact the experi menter at the address 
l i sted be l ow .  
Date 
---------------------
Toby Weaver 
Department of Educat i onal  and 
Counse l i ng Psychol ogy 
108 Cl axton Educat i on Bui l d i ng 
The Un i vers i ty of Tennes see 
Knoxvi l l e ,  TN 37996 
Phone : ( 6 1 5 )  974- 5 13 1  
Si gnature 
Pri nted Name 
APPEND IX  C 
SUPERV ISEE DEMOGRAPH IC  FORM 
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SUPERV I SEE CODE NUMBER 
--
SUPERV I SEE DEMOGRAPH I C  FORM 
P l ease an swer the fo l l owi ng  demographi c questi on s . 
1 .  Supervi see Sex : Ma l e  
2 .  Supervi see Age : Years 
Fema l e  
3 .  Your most recent degree rece i ved 
�(d�e-g-r-ee-)------------�(�da�t�e�) 
4 .  Academi c program where you are cu rrent l y  en rol l ed :  ( chec k one 
i n  each col umn ) 
Ma ster • s program _-counse 1 i ng Psyc ho 1 ogy 
-Doctora l program _C l i n i ca l  Psycho l ogy 
---Other Educati ona l  Psychol ogy 
-( pl ease expl a i n  
___
_ � ---Soc i a l Work 
) -Counsel or Educati on 
--
--------- =Other ( p l ease exp l a i n  
_
_ _ 
____________________
) 
5 .  Current tra i n i n g status : 
Master ' s  Practi cum I Doctora l Practi cum I 
-Master ' s  Practi cum I I  -Doctora l Practi cum I I  
--Master ' s  Practi cum I I I  -Doc to ra l  Practi cum I I I  
-Master ' s  Practi cum I V  -Doctora l Practi cum I V  
-Master ' s  Pract i cum V ---Doctor a 1 Practi cum V 
-Master ' s  Pract i cum V I  -Doctora l Practi cum V I  
Master ' s  I nternsh i p -Doctora l  I ntern s h i p  
===Other ( pl ease exp l a i n  
) 
6. Un i vers i ty where your  degree wi l l  be granted and date expected : 
(un i vers i ty) {date degree expected ) 
7. Does your department cons i der you a part- ti me or a fu l l t i me 
student ?  
C i rc l e  one : Fu l l -t i me Part-ti me 
8. This is my semester or ___ quarter of supervised counseling 
experience.--rcredit and/or non-credit) 
(If on semester system only indicate number of semester, e. g. , 
second) 
(If on quarter system only indicate number of quarter, e. g. , 
fourth) 
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9 .  Other than supervised counseling experience, I have had ___ years 
experience working as a counselor. 
10. Number of clients I currently see per week (both supervised 
and unsupervised) ___ 
11 . Number of hours spent per week in indivi dual supervision wi th 
my supervisor ___ 
12. How many weeks of supervision have you received from your current 
supervisor ___ 
13. How many weeks have you known your current supervisor ___ 
APPENDI X  D 
SUPERV I SORY LEVELS QUESTI ONNA I RE 
SUPERV I SEE . CODE NUMBER 
SUPERV I SEE QUEST I ONNA I RE 
I n  terms of your  own cu rrent behavi o r ,  pl ease c i rc l e  the i tems be l ow 
accordi ng to the fo l l owi ng  scal e :  
1 :  NEVER 
2 :  RARELY 
3 :  SOMETI MES 
4 :  HALF THE TI ME 
5 :  OFTEN 
6 :  MOST OF THE TIME 
7 :  ALWAYS 
1 .  Wi thi n supe rv i sory and counsel i ng/thera py re l at i on s hi ps , I am 
sens i ti ve to my own dynami cs . 
NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
2 .  I fee l  gen u i nel y re l axed and comfortabl e i n  my counse l i ng/therapy 
ses s i ons . 
NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
3 .  I fi nd mysel f us i ng  the same spec i fi c  techni ques i n  mos t  of 
my therapy ses s i ons . 
NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
4 .  I am abl e to cri t i que cou nsel i n g tapes and ga i n  i ns i ghts wi th 
mi n i mum he l p  from my superv i sor . 
NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
5 .  I am ab l e to be spontaneous i n  coun se l i ng/therapy , yet my behavi or  
i s  rel evan t . 
NEVER 
1 2 3 4 
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5 6 
ALWAYS 
7 
6. I lack self confidence in establishing counseling relationships 
with diverse client types. 
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NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
7. I find it difficult to express my thoughts and feelings clearly 
in counseling/therapy . 
NEVER 
1 2 3 4 5 6 
B .  My verbal behavior in counseling/therapy is pretty much the 
same with most clients . 
NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
ALWAYS 
7 
9 .  I am able to apply a consistent personalized rationale of human 
behavior in working with my clients . 
NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
10 . I believe I exhibit a consistent professional objectivity, and 
ability to work within my role as a counselor without undue 
overinvolvement with, or excessive distance from, my clients. 
NEVER 
1 2 3 · 4 5 6 
ALWAYS 
7 
11 . I tend to get confused when things don• t go according to plan 
and lack confi dence in my ability to handle the unexpected. 
NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
12 . I find myself intellectualizing about my client•s problems without 
being in touch with their feeling states. 
NEVER ALWAYS 
1 2 3 4 5 6 7 
13. The overall quality of my work fluctuates ; on some days I do 
well, on other days, I do poorly . 
NEVER ALWAYS 
1 2 3 4 5 6 7 
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14. I depend upon my supervisor considerably in figuring out how 
to deal with my clients . 
NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
15. I find myself working with my clients as I think my supervisor, 
or some other counselor/therapist I know would . 
NEVER ALWAYS 
1 2 3 4 5 6 7 
16. During counseling/t�erapy sessions, I am able to focus completely 
upon my client . 
NEVER ALWAYS 
1 2 3 4 5 6 7 
17 . I feel comfortable in confronting my clients . 
NEVER ALWAYS 
1 2 3 4 5 6 7 
18. Much of the time in counseling/therapy, I find myself thinking 
about my next response, instead of fitting my intervention into 
the overall picture . 
NEVER 
1 2 3 4 5 
19. I am comfortable with client silence . 
NEVER 
1 2 3 4 5 
20 . My moti vation fluctuates from day to day . 
NEVER 
1 2 3 4 5 
6 
6 
6 
21. I feel most comfortable when my supervisor takes control of 
what we do in  supervision .  
NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
ALWAYS 
7 
ALWAYS 
7 
ALWAYS 
7 
22. At times, I wish my supervisor could be in the counsel/therapy 
session to lend a hand . 
NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
23 . I fi nd mysel f  focu si ng l e ss on l earn i ng new tec hni ques and 
app roaches to cou nse l i ng/therapy and th i n ki ng more about my 
genera l  profess i onal  deve l opment . 
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NEVER 
1 2 3 4 5 6 
ALWAYS 
7 
24 . Duri ng counsel i ng/therapy sessi ons , I fi nd 
cent rate because of my concern wi th my own 
NEVER 
1 2 3 4 5 
McNei l l , Stol tenberg , and P i erce , 1985 . 
i t  d i ffi cu l t to con­
performance . 
ALWAYS 
6 7 
APPEND I X  E 
SUPERV I SOR INSTRUCTI ONS 
SUPERV I SOR I NSTRUCT I ONS 
Thank you for agreeing to participate in my dissertation 
research . Enclosed in this folder ·are materials and forms ; please 
fill them out in the order that you find them in your folder . Please 
complete these materials within one week, if possible . If you have 
any problems or questions about completing the materials or meeting 
the time schedule, please leave a message for me at 97 4-4466 or 
974-5 13 1 . 
. 
PLEASE COMP LETE THE FOLLOW I NG STEPS I N  THE ORDER PRESENTED : 
1 .  Read and sign the Informed Consent form . 
2 .  Complete the Supervisor Demographic form . 
3 .  Please find Supervisor card #1 and list on this card 
the names of each of the supervisees you will be evaluating. 
4 .  Copy the code number from your first Supervisee folder 
next to the name of the first supervisee that you listed 
on Supervisor card #1 . Continue this process until all 
of the names on Supervisor card #1  have a code number. 
5 .  Distribute Supervisee folders to each of your supervisees, 
using Supervisor card #1 as a guide (e. g . ,  the first 
supervisee listed on your card will be given the first 
coded Supervisee folder) . 
6 .  Complete one Supervisor Questionnaire for each of your 
supervisees--using Supervisor card #1 to identify each 
supervisee . Write in the supervisee code number (found 
on Supervisor card #1) in the upper right hand corner 
of the Supervisor Questionnaire in the space after Super­
visee Code Number . 
7 .  Please find Supervisor card #1 and list the Supervisee 
code numbers (numbers only) from Supervisor card #1 on 
to Supervisor card #2 . 
8. Return your folder with all materials EXCEPT SU PERVI SOR 
CARD #1 to Pat Hatfield, secretary, in the Educational 
and Counseling Psychology department . 
9 .  Keep Supervisor card #1 and check with each of the students 
listed on this card to be sure they have turned in their 
materials after one week . After you have confirmed that 
all of your supervisees have turned in their materials, 
please DESTROY SUPERV I SOR CARD #1 . 
Thanks again for your time and effort . 
Toby Weaver 
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APPEND I X  F 
I N FORMED CONSENT STATEMENT ( SUPERV I SOR ) 
I N FORMED CONSENT ( SUPERV I SOR)  
Your parti c i pati on in  a re search study i s  reques ted . Th i s  
study dea l s wi th  counse l i ng/psychotherapy supervi s i on .  The purpose 
of the study i s  to determi ne certa i n  characteri sti cs  of counsel i n g/ 
psychotherapy tra i nees as reported by the tra i nees and the i r  supe rv i sors . 
You wi l l  be a sked to compl ete one demographi c ques t ionnai re about 
yoursel f and one questi onna i re about each of your current superv i sees 
who i s  wi l l i ng to parti ci pate in thi s study .  The demograph i c ques­
ti onna i re wi l l  ta ke approxi mate l y  5 to 10 mi n utes to compl ete and 
the questi onna i re i nvol vi ng  supervi sees has taken other superv i sors 
abo ut 10 mi n utes for each supervi see they are rat i ng . Superv i sees 
wi l l  be as ked to comp l ete three i n struments . Nei ther you nor you r  
supervi see ( s )  wi l l  be i nformed of the others ' respon ses i n  thi s 
s tudy . Resu l ts from al l i n struments wi l l  be protected and kept 
confi denti a l . If you wou l d  l i ke to obta i n  the genera l res u l ts of 
th i s  study , p l ease i ndi cate so in wri ti ng  beneath your pri nted name 
at the bottom of thi s form . Thank  you for yo ur parti ci pati on . 
Statement of Pe rmi s s i on 
I understand that th i s  research  i s  be i ng conducted by Toby 
Weaver , a doctora l student  i n  the Department of Educati onal  and 
Counse l i n g Psyc hol ogy at  The Un i vers i ty of Tennes see , Knoxv i l l e .  
I have read the above descri pti on and understand that i t  i s  a tru thfu l 
representati on of thi s project . I consent to parti ci pati on i n  th i s  
project wi th  the unde rstandi ng  that my con sent may be wi thdrawn 
at any t ime wi thout penal ty .  I further understand that my pa rt i c i pa­
ti on in thi s research i s  on a vol untary bas i s .  If I have quest i ons 
regard i ng parti c i pati on , I can contact the experimenter at the address 
l i sted be l ow .  
Date 
------------------------
Toby Weaver 
Department of Educati onal  and 
Counsel i n g Psychol ogy 
108 Cl axton Educati on Bui l d i ng 
The Un i ve rs i ty of Tennes see 
Knoxv i l l e ,  Tennes see 37996 
Phone : ( 61 5 ) 974- 5 13 1  
S i gnature 
Pri nted Name 
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APPEND I X  G 
SUPERV I SOR DEMOGRAPH IC  FORM 
CODE NUMBER 
SUPERV ISOR DEMOGRAPHIC FORM 
Please answer the followi ng questi ons. 
1. Supervi sor Sex : Male Female 
2. Supervi sor Age : 
3 .  Total number of semesters and/or quarters you have been a 
counseling supervi sor : 
semesters 
____ quarters 
4 .  Most recent degree : 
Date : 
5. Your current position :  (check one) 
a. Full-ti me Counseli ng Center staff 
b. Part-ti me Counseli ng Center staff and part-ti me academic  
(departmental) staff 
c. Full-ti me academic  (departmental) staff 
d. Other (please explai n) 
6. Current number of cli ents you see i nd iv idually each week ___ ___ 
7. Please i ndi cate your primary area of affi li ation (e. g. , Cli nical 
Psychology , Counseling Psychology , Soci al Work) 
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APPENDI X  H 
DEVE LOPMENTAL LEVEL DETERMINATI ON SCALE 
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SUPERV I SOR CODE NUMBER SUPERV I SEE CODE NUMBER  
--
SUPERV ISOR QUESTI ONNA I RE 
The fo l l owi ng i tems a re to be rated on a sca l e from 1 to 7 i n  
respon se to the stem "My superv i see . . . .  " P l ease respond 
keepi ng ONLY the supervi see i denti fi ed by the code number above 
i n  mi nd . 
1 2 
Absol ute l y  Usua l l y  
untrue or for the 
most part 
untrue 
MY SUPERV I SEE 
3 
More 
untrue 
than 
true 
4 5 6 7 
A mi x of More Usual l y  Absol ute l y  
both or  true or  for the true 
can • ·t than mo st part 
dec i de untrue true 
1 .  has a cons i stent and fi rm sense of confi dence about hi s/her 
counse l i ng s ki l l s  even when chal l enged by cl i ents , s uperv i sors 
and col l eagues . 
2 .  usua l l y  has a fi rm sense of confi dence about h i s/her counse l i ng 
sk i l l s ,  a l though he/she i s  sha ken when chal l enged by c l i en ts , 
superv i sors , and/or col l eagues . 
___ 3 .  i s  i ncon si stentl y aware of h i s/her strengths ,  weaknesses , 
moti vati on s , neuroti c needs , etc . and thei r impact on cl i ents . 
4 .  nearly a l ways l ooks to others for i deas about how he/she 
shou l d behave as a counsel or . 
5 .  i s  consi stentl y aware of hi s/her strengths , weaknesses , moti va­
ti ons , neuroti c needs , etc . and i s  abl e to use them as resources 
duri ng coun sel i ng sess i ons . 
6 .  usua l l y  l ac ks confi dence i n  present counsel i ng s ki l l s  and 
i s  overwhel med by own weaknes ses . 
7 .  cl ea r ly  understands a broad range of l i mi tati on s of coun se l i ng ,  
i n cl udi ng  the l i mi ts of c9unsel i ng as  a treatment per se , 
and has essenti a l l y  compl eted i n tegrati ng  th i s  knowl edge 
i n to a fi rm sense of profess i ona l  i denti ty .  
1 2 
Abso l ute l y  Usua l l y  
untrue or for the 
mo st pa rt 
untrue 
3 4 5 
More A mi x of More 
untrue both or true 
than can ' t  than 
true dec i de untrue 
6 
Usua l l y  
o r  for the 
most pa rt 
true 
7 
Absol ute ly  
true 
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8 .  i s  cl earl y aware o f  a broad range of l i mi tati on s  o f  counse l i ng ,  
i nc l udi ng  the l i mi ts of counsel i ng as a treatment per se , 
and i s  struggl i ng to i nteg rate thi s wi th hi s/her sen se of 
se l f  as a profes si onal . 
9 .  has ve ry l i ttl e awarenes s of hi s/her strengths , wea knesses , 
mot i vati ons , neuroti c needs , etc . , and the i r  i mpact on c l i ents . 
10 . i s  deve l opi ng  an i nner sen se of se l f  as a counse l or but fre­
quently l ooks to others for i deas about · how he/s he s hou l d 
behave as  a counsel or . 
1 1 .  i s  prone to read i l y  i denti fy wi th a theoreti ca l school or 
i ndi v i dual  pract i t i oner wi thout thorough con si derati on . 
12 . has essenti a l l y  compl eted hi s/he r sen se of sel f as a counsel or 
and i ntegrated i t  wi th h i s/her sense of se l f  as a person . 
13 . sees counse l i ng as a very powerful i n strument but i s  becomi ng  
vague l y  awa re and  uneasy about a few l i mi tations of  coun se l i ng ,  
such  as the i napprop ri atenes s of counsel i ng for some c l i ents 
and/or probl ems . 
14 . has a we l l deve l oped sense of se l f  as  counse l or , but i s  on ly  
begi n n i ng to  i ntegrate it  wi th h i s/her sen se of sel f as  a 
person . 
15 . i s  cons i stentl y aware of hi s/her strengths , wea kne sses , moti va­
ti ons , neurot i c  needs , etc . and thei r impact on cl i ents , 
but i s  on l y  beg i nn i ng to devel op the capaci ty to use them 
as resources duri ng the counsel i ng sess i on . 
16 . tends to regard coun se l i ng as al l - powerful . 
17 . v i ews c l i ents  from a va ri ety of rather thoroughl y exami ned 
pe rspecti ves and i s  testi ng out the goodnes s of fi t of an 
i nterna l i zed theoreti cal framework . 
18 . i s  commi tted to a theoreti ca l  framework or compos i te whi ch 
i s  i nterna l i zed , i nteg rated wi th h i s/her counsel i ng be havi or ,  
and can be art i cu l ated . 
19 . characteri sti cal l y  fl uctuates between fee l i ng confi dent and 
fee l i ng very i nadeq uate about present counse l i ng s k i l l s . 
1 2 
Abso l ute l y  Usua l l y  
untrue or  for the 
most part 
untrue 
3 4 5 6 7 
More A mi x of More Usual l y  Abso l ute l y  
untrue both o r  true or for the true 
than can ' t  than mo st part 
true deci de untrue true 
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20 . i s  beg i n n i ng to v i ew cl i ents from a vari ety of perspecti ves  and 
i s  becomi ng  awa re of a need to devel op an i nte rna l i zed theoreti ­
cal  framework . 
21 . i s  enjoyabl e  to work wi th . 
Wi l ey ,  1982 . 
APPEND I X  I 
MEANS AND ( STANDARD DEV IATI ONS ) FOR THE 
F I VE LEVELS OF COUNSE LOR EXPE RI ENCE 
Tab l e 3 .  Means  and ( Standard Dev i ati on s )  for the Fi ve Leve l s of Counse l or Exper ience . 
Dependent Vari abl e 
POI  Ti me competence 
POI I nner-di rectednes s  
Supervi sed counse l i ng 
experi ence 
Un s upervi sed counsel i ng 
� experi ence 
SLQ Se l f-awareness  
SLQ Dependency-autonomy 
Level by Experi ence 
I I I I I I IV 
n=36 n= l6 n = l 3  n=7 
v 
n=7 
16 . 64 ( 3 . 20 )  18 . 06 ( 3 . 7 1 )  
87 . 50 ( 13 . 62 )  87 . 44 ( 9 . 52 )  
18 . 1 5 ( 1 . 95 )  1 5 . 7 1 ( 3 . 90 )  18 . 00 ( 2 . 77 )  
98 . 38 ( 7 . 37 )  88 . 00 ( 1 1 . 82 )  99 . 00 ( 10 . 23 )  
29 . 42 ( 27 . 80 )  64 . 06 ( 78 . 85 )  79 . 69 ( 56 . 84 )  80 . 43 ( 23 . 85 )  123 . 57 ( 33 . 26 )  
92 . 36 ( 148 . 18 )  109 . 37 ( 1 39 . 3 1 )  223 . 08 ( 235 . 07 )  14 . 29 ( 37 . 80 )  296 . 43 ( 294 . 54 )  
39 . 97 ( 5 . 0 1 )  
41 . 83 ( 4 . 52 )  
40 . 54 ( 3 . 28 )  37 . 57 ( 6 . 40 )  42 . 57 ( 4 . 43 )  
SLQ Theory/ski l l  acqu i s i ti on 39 . 25 ( 4 . 22 )  
40 . 94 ( 4 . 99 )  
42 . 82 ( 7 . 08 )  
40 . 25 ( 4 . 46 )  
43 . 62 ( 5 . 58 )  37 . 57 ( 6 . 70 )  
40 . 54 ( 2 . 44 )  37 . 7 1 ( 4 . 46 )  
45 . 57 ( 3 . 4 1 )  
40 . 00 ( 2 . 77 )  
POI = Personal Or i entation I nventory ,  SLQ = Supe rvi sory Leve l s Questi onna i re ,  Leve l I = F i rst 
year  Ma ster ' s ,  Leve l I I = Second year  Maste r ' s ,  Leve l I I I = Fi rst year Doctora l , Level I V = Second 
yea r  Doctora l , Leve l V = Doctora l I ntern . 
APPEND I X  J 
SUMMARY TABLE FOR ANALYS I S  OF VARIANCE 
FOR THE 7 DEPENDENT VARIABLES 
BASED ON LEVELS I N  TRA IN I NG 
\.0 
\.0 
Tabl e 4 .  Summa ry Tabl e for Ana l ys i s of Va ri ance for the 7 Dependent Va ri abl es  Ba sed on Level s 
i n  Trai n i ng . 
Sum of Mean Square Mean Square 
De�endent Vari abl e Sguare s  df Between Wi thi n F p 
POI  Ti me competence 54 . 98 4 13 . 74 10 . 1 1 1 . 36 0 . 2564 
POI I nner-d i rectedness 1829 . 76 4 457 . 44 134 . 68 3 . 40 0 . 0 1 32* 
Superv i sed counsel i ng 6972 1 . 48 4 17430 . 37 2285 . 59 . 7 . 63 0 . 000 1*** 
experi ence 
Unsupe rvi sed counsel i ng 457865 . 60 4 1 14466 . 40 30429 . 76 3 . 76 0 . 0077** 
experi ence 
SLQ Se l f- awarenes s 99 . 30 4 . 24 . 83 23 . 58 1 .  05  0 . 3859 
SLQ Dependency-autonomy 265 . 93 4 66 . 48 29 . 46 2 . 26 0 . 07 10 
SLQ Theory/Ski l l  acqu i s i ti on 48 . 63 4 12 . 16 1 5 . 65 0 . 78 0 . 5439 
POI  = Personal Ori entati on I n ventory ,  SLQ = Superv i sory Level s Quest i onna i re ,  * = Si gn i fi -
cant at . 05 a l pha l eve l , ** = Si gn i fi cant a t  . 0 1  a l pha l eve l , *** = Si gn i fi cant a t  . 000 1 a l pha 
l evel . 
APPEND I X  K 
SUMMARY TABLE FOR RAW SCORES ON RAN KING  BY EXPER I ENCE , COUNSELOR 
DEVELOPMENT LEVEL , POI INNER- D I RECTEDNESS ( I d )  AND T IME 
COMPETENCE SC ORES ( Tc ) , SUPERV I SORY LEVELS 
QUEST I ONNAI RE SELF-AWAREN ESS ( SA ) , 
DEPENDENCY-AUTONOMY ( DA ) , AND 
THEORY/SKI LL ACQU I S I T I ON ( TS ) , 
WEEKS OF SU PERV I SED COUNSELING  
EXPERI ENCE ( SEX ) , AND WEEKS OF  
NON- SUPERV I SED COUNSEL ING 
EXPERI ENCE ( NSEX ) 
Tab l e  5 .  Summa ry Tab l e for Raw Scores . 
Expe r .  Co . Dev . 
Subject Level Level I d  Tc SA DA TS SEX NSEX 
1 1 2 100 21  45  45  47 20 100 
2 1 3 102 18 48 50 48 20 100 
3 1 4 74  1 7  39 36 36 20 200 
4 2 1 104 19  44  49 39 30 200 
5 1 2 66 14  38 33 36 20 25 
6 1 3 87 2 1  28 37 33 10 50 
7 1 2 97 18 40 43 37 10 250 
8 2 2 90 20 32 39 31  10 150 
9 2 2 94 2 1  39 34 39 30 100 
10 1 2 97 17 46 47 44 10 0 
1 1  1 4 87 1 5  43 43 36 20 50 
12 1 2 7 5  1 4  44 45 38 10 125 
1 3  1 2 97 16 41  4 1  33 10 0 
14  2 3 81  20 41 43 42 50 0 
1 5  1 3 91  22  46 42 40 20 0 
16  1 3 97 1 5  40 4 1  41 20 0 
17 2 3 86 19  38 38 42 20 0 
18 5 4 86 1 3  4 3  42 39 1 10 37 5 
19  5 3 96 18 38 43 35 120 0 
20 5 4 108 2 1  45 49 41 80 100 
2 1  5 4 89 18 47 48 43 17 5 600 
22 5 4 1 1 1  20 46 48 43 100 750 
23 5 1 94 16  35 41 39 120 0 
24 3 2 1 13 19  44  45 43 60 300 
25 3 3 99 18 42 42 42 60 100 
26 3 2 100 13  39 42 37 50 0 
27 3 2 104 17 39 4 1  39 40 0 
28 3 4 104 20 40 45  40 50 100 
29 1 3 102 17 44 47 45 40 0 
30 1 2 81  15  36 36 31 30 0 
3 1  1 3 88 18 43 43 40 30 250 
32 1 4 84 17 41 39 42 30 50 
33 2 4 78 12  35 43 39 50 0 
34 2 3 92 20 41 42 34 60 0 
35 2 2 89 20 43 46 40 50 0 
36 2 4 82 15  50 50 48 50 0 
37 1 2 83 14  36 36 33 30 0 
38 1 3 10 1 19  45  47 43 40 0 
39 1 2 68 15  35  40 37 30 50 
40 1 3 92 17 39 42  41 30 17 5 
4 1  2 2 77  1 3  33 26 34 80 0 
42 2 3 90 22 46 52 41 80 50 
43  1 4 106 18 38 45  44 30 0 
10 1 
102 
Table 5. ( Conti nued) 
Exper. Co . Dev . 
Subject Level Level Id Tc SA DA TS SEX NSEX 
44 1 2 82 16 37 41 36 30 100 
45 2 4 87 16 46 49 44 50 150 
46 1 4 65 9 37 40 40 30 0 
47 1 2 88 17 45 46 45 30 550 
48 1 4 96 22 46 47 39 30 7 5  
49 1 4 92 2 1  39 42 39 10 600 
50 2 4 90 19 40 41 39 50 0 
5 1  1 4 102 17 45 45 43 30 50 
52 1 2 9 1  1 5  43 45 38 20 0 
53 1 2 73  14 32 33 34 30 0 
54 1 4 92 15 44 41 40 30 0 
55 2 3 68 10 44 38 46 50 350 
56 1 4 77 18 45 47 41 30 350 
57 3 2 92 17 45 42 42 6 0 
58 4 3 9 1  14  28 26 33 65 0 
59 4 2 88 15 37 38 . 38 66 100 
60 4 3 105 20 42 43 39 67 0 
6 1  1 1 90 16 34 37 39 24 0 
62  4 4 95  22 46 46 36 65  0 
63 1 3 1 15 22 37 46 42 20 0 
64 1 1 48 9 29 33 33 20 0 
6 5  3 4 103 20 42 47 46 1 50 550 
66 3 4 88 17 4 1  47 40 200 400 
67 3 4 103 20 43 45 40 100 250 
68 1 2 7 3  1 1  37 39 42 80 0 
69 2 4 85 2 1  45 53 43 15 300 
70 5 4 109 20 44 48 40 160 250 
7 1  3 4 96 20 38 46 39 150 7 50 
7 2  2 4 106 22 38 42 43 350 350 
73  1 2 91  19  34  46 37 17 5 17 5 
7 4  3 1 86 18 44 56 41 100 300 
7 5  4 3 69 1 1  34 32 33 130 0 
76  4 3 77 13 43 39 46 80 0 
77 4 4 9 1  1 5  33 39 39 90 0 
78 3 1 97 18 34 33 41 40 0 
79  3 4 94 19 36 36 37 30 150 
Note : Abbreviations for each of the above columns are as 
follows : Exper. Level = Experi ence Level (First year Master•s = 
1, Second year Master • s  = 2, First year Doctoral = 3, Second year 
Doctoral = 4, Doctoral Intern = 5 ) , Co. Dev. Level = Counselor Develop-
ment Level (based on the four level s of the counselor complexity model), 
Id = POI  Inner-directedness scale, Tc = POI  Time competence scale, 
SA = SLQ Self-awareness scale, DA = SLQ Dependency-autonomy scale, 
TS = SLQ Theory/skill acquisiti on scale, SEX = Supervised counseling 
experience, NSEX = Nonsupervised counseling experi ence. 
APPEND I X  L 
SUMMARY OF RAW SCORES BY 
TYPE OF TRA I N I NG PROGRAM 
Ta bl e 6 .  Summa ry of Raw Scores by Type of Tra i n i ng Program . 
Program 
C l i n i ca l  Psychol ogy 
Commun i ty Agency 
N Id Tc SA DA TS SEX NSEX 
5 85 . 60 1 5 . 20 36 . 00 3 5 . 80 39 . 20 74 . 00 30 . 00 
5 7 5 . 00 1 5 . 40 38 . 80 38 . 80 39 . 20 18 . 00 50 . 00 
Counsel i ng Psychol ogy 21 97 . 67 18 . 14 39 . 33 4 1 . 62 38 . 7 1 63 . 24 129 . 76 
Counse l or Educati on 1 7 4 . 00 17 . 00 39 . 00 36 . 00 36 . 00 20 . 00 20 . 00 
Educati ona l  Psychol ogy 9 94 . 78 17 . 78 43 . 22 44 �33 40 . 00 21 . 1 1 66 . 67 
Soc i a l Work 
U . S .  Army 
28 86 . 29 16 . 1 1 4 1 . 00 42 . 46 38 . 86 37 . 14 100 . 00 
10 94 . 00 18 . 80 40 . 60 46 . 90 4 1 . 10 148 . 00 332 . 50 
Id = POI I nner-d i rectedness , Tc = POI  Ti me competence , SA = 
SLQ Se l f- awareness , DA = SLQ Dependency-a utonomy, TS = SLQ theory/ 
s ki l l  acqu i s i ti on ,  SEX = Superv i sed counsel i n g experi ence , NSEX = 
Non supe rv i sed counsel i ng experi ence . 
104 
APPENDI X  M 
SUMMARY OF TRA I N I NG PROGRAMS 
GROUPED BY LEV ELS 
Tab l e 7 .  Summa ry of Tra i n i ng Programs Grouped by Leve l s .  
DLDS Ex(:!e ri ence 
Program I I I  I I I  I V  I I I  I I I  I V  
C l i n i ca l  Psychol ogy 1 0 2 2 0 0 0 2 
Commun i ty Agency 1 3 1 0 4 1 0 0 
Counsel i n g Psychol ogy 2 7 6 6 3 2 6 4 
Counsel or Educati on 0 0 0 1 1 0 0 0 
Educati on al P sychol ogy 1 3 4 1 7 2 0 0 
Soc i a l Work 0 9 7 12  19  9 0 0 
u . s . Army 1 2 0 7 2 2 5 0 
DLDS = Devel opmenta l Leve l Determi nati on Sca l e ,  I = Le ve l 
106 
v 
3 
0 
6 
0 
0 
0 
1 
one counsel or ,  I I  = Level two counse l or ,  I I I  = Leve l three coun se l or ,  
I V  = Leve l four counsel or ,  Experi ence = C l a ss i fi cati on dete rmi ned by 
year  i n  program , I = Fi rst year Master ' s , I I  = Second yea r  Ma ster ' s , 
I I I = Fi rst yea r  Doctora l , I V = Second year Doc tora l , V = Doctora l 
I ntern . 
V I TA 
George Ca l vi n Zeth Weaver  I I I , 11 Toby , 11 was born i n  Easton , . 
Ma ryl and on January 1 2 , 1956 . He i s  the son of G .  C .  Zeth Weaver , 
Jr .  and M .  E .  Betty Weaver .  He has two s i sters , Sandra W .  Greer 
and June W. Medford . Toby attended publ i c  school s in Greensboro 
and Denton , Maryl and . He graduated from North Caro l i ne Hi gh  Sc hool 
i n  1974 . Toby obta i ned h i s Bache l or of Arts degree wi th a major 
in  Phi l osophy from Sa l i sbury State Col l ege in  Maryl and , graduati ng  
cum l a ude i n  May , 1978 . He entered graduate stud i es at The Uni ve rs i ty 
of Tennes see , Knoxvi l l e ,  i n  September 1978 . Toby worked as a F i nanc i a l  
Ai d counse l or at The Un i vers i ty of  Tennes see , Knoxv i l l e ,  from 1979 
to 1981 . Requ i rements for the Ma ster of Sc i ence degree were comp l eted 
i n  Educati ona l and Counsel i ng Psychol ogy at The Un i ve rs i ty of Ten nes­
see , Knoxv i l l e ,  in August , 1983 . Toby comp l eted a yea r l ong  cl i n i cal / 
counsel i n g psyc ho l ogy i nternsh i p at Du ke Un i vers i ty ' s  Counsel i n g 
and Psycho l ogi cal  Servi ces i n  Ju l y ,  1984 . He was awarded the Doctor 
of Phi l osophy degree in June , 1986 . Toby i s  currentl y emp l oyed at 
The Un i versi ty of Tennessee , Knoxvi l l e ,  as Coordi nator of a federa l 
program worki ng wi th di sadvantaged students . 
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